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Executive Summary 
 
The Smith Center, Clark County’s premier performing arts center, offers professional 
development opportunities through their Education and Outreach Department to teach local 
educators how to incorporate arts integration strategies into their classrooms. Research has 
shown that arts education, particularly in the form of arts integration, can bolster student 
achievement, increase student engagement and motivation, develop critical and creative thinking 
patterns, and boost social competences, such as collaboration and self-confidence. Given the 
great possibility of improving student achievement via arts integration and the poor educational 
outcomes that the Clark County School District has been struggling with for years, The Smith 
Center’s professional development program has much to offer Southern Nevada.  
However, though The Smith Center’s Education and Outreach Department can see the 
positive effects their program is having on teachers, they do not currently have a system in place 
to effectively capture and measure concrete data to illustrate the effectiveness of their program. 
Therefore, the Rebel Outreach Project worked in collaboration with The Smith Center’s 
Education and Outreach Department during Spring and Summer 2016 to develop an improved, 
user-friendly evaluation framework for The Smith Center’s professional development offerings. 
The Rebel Outreach Project’s goal was to develop tools and recommendations to help The Smith 
Center’s Education and Outreach Department glean meaningful data to both internally evaluate 
the success of their programs and, in today’s data-driven world, convince funders of the value of 
their professional development program. 
To develop an internal evaluation system for The Smith Center’s professional 
development program, we utilized mixed methods research techniques, including a benchmark 
study with arts centers throughout the United States, interviews with local arts education 
stakeholders, a S.W.O.T. analysis, the development and distribution of pilot surveys at CCSD 
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and The Smith Center’s ConFABulation Arts Integration Summer Institute, and descriptive data 
analysis of survey responses. In particular, Rebel Outreach Project developed new pre- and post-
survey tools, along with follow-up impact surveys, to assess changes in teachers’ attitudes about 
arts education. Through simple descriptive data analysis, we were able to obtain meaningful 
quantitative data from these new survey tools, including seeing significant gains in positive 
attitudes regarding arts integration on all comparable pre- and post-survey questions. Utilizing 
data gained from the pilot surveys, we also gained valuable insight into gaps in audience 
demographics and other possible improvements for The Smith Center’s professional 
development program, such as the need to reach out to new participants to expand their impact. 
As a result of our mixed methods research, we developed the following recommendations 
to improve the Education and Outreach Department’s evaluation tools for their professional 
development program, along with the professional development program itself: 
Short-Term Recommendations (within one year): 
Evaluative: 
• Implement new pre- and post-survey tools at each professional development workshop 
• Administer immediate follow-up survey one month after each professional development 
workshop and year-end follow-up survey to all participants at end of school year 
• Look for trends in qualitative survey answers 
Programmatic: 
• Collaborate further with Nevada Arts Council to offer arts integration implementation 
grants 
• Change timing of summer institute to end of summer 
• Branch out to new teachers 
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Medium-Term (1 - 3 years) 
Evaluative: 
• Build pre-surveys into workshop registration process 
• Collect arts integration lesson plans & examples of resulting student work from 
participating teachers 
Programmatic: 
• Create an annual catalog of all workshops and educational offerings for each school year 
• Create a Facebook group for teachers who have attended workshops 
Long-Term (3+ years) 
Evaluative: 
• Compare and contrast teacher lessons plans before and after professional development 
workshops 
• Create interactive website devoted to professional development 
• Survey students of expert teachers 
Programmatic: 
• Create cohort program for teachers to gain advanced knowledge in arts integration 
• Work with the Nevada Department of Education to create a state-wide plan for arts 
education 
One major limitation of this study was an inability to pilot our follow-up surveys due to timing 
of the summer institute. There is much room for future research to build off of this study, 
including work on long-term data evaluation, technology integration, future participant growth 
and diversity, and collaboration. 
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Chapter 1: Introduction 
In 2011, the President’s Committee on the Arts and Humanities released a document 
entitled, “Reinvesting in Arts Education: Winning America’s Future Through Creative Schools.” 
This research and policy piece argues passionately for the critical importance of strengthening 
arts education in the United States’ public schools. Discussing the ingenuity, creativity, and 
flexibility needed to succeed in today’s global workforce, U.S. Secretary of Education, Arne 
Duncan begins the document’s foreword by saying, “Education in the arts is more important than 
ever” (President’s Committee, 2011, p. 1). The white paper goes on to describe how arts 
education has shown time and time again throughout decades of research to bolster student 
achievement, increase student engagement and motivation, develop critical and creative thinking 
patterns, and boost social competences, such as collaboration and self-confidence (President’s 
Committee, 2011, p. 16). Numerous studies show that these outcomes are particularly salient for 
low-income and minority students, who tend to benefit even more substantially from arts 
education than their higher-income peers (President’s Committee, 2011, p. 18). 
Though a variety of arts education strategies have proven to be effective, arts integration 
has recently been shown as a particularly powerful and efficient strategy for improving student 
outcomes through the arts. Arts integration can be generally defined as “teaching ‘through’ and 
‘with’ the arts, creating relationships between different arts disciplines and other classroom skills 
and subjects” (President’s Committee , 2011, p. 19). Studies have shown that arts integration 
strategies “were successful in producing better attendance and fewer discipline problems, 
increased graduation rates, and improved test scores; motivating students who were difficult to 
reach otherwise; and providing challenges to more academically successful students” 
(President’s Committee, 2011, p. 19). Improvements were particularly notable in economically 
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disadvantaged students and English language learners. School-wide improvements, such as 
raised average test scores, parental involvement, and positive changes in school climate, have 
also been observed in schools that have implemented school-wide arts integration. 
The Clark County School District (CCSD), which has struggled with poor educational 
outcomes for years, could benefit particularly from the positive improvements associated with 
arts integration. In 2013 – 2014, the high school graduation rate in Clark County was 71%, 
compared to the national average of 82%, according to the National Center for Education 
Statistics (2016). Nevada consistently ranks last in education and was ranked last in the nation 
overall in Education Week’s Quality Counts 2016 report and last in Education in the Annie E. 
Casey Foundation’s 2015 Kids Count report. In addition, CCSD has large populations of 
minority and economically disadvantaged students: as of June 2015, over 60% of enrolled CCSD 
students qualified for free and reduced school lunch, while 18% were English Language Learners 
and over 73% identified as racial and ethnic minorities (Clark County School District, 2015-16). 
The Smith Center, Clark County’s premier performing arts center, offers professional 
development opportunities to teach local educators how to incorporate arts integration strategies 
into their classrooms. Given the great possibility of improving student achievement via arts 
integration and the current education and arts climate in Clark County, The Smith Center’s 
professional development program has much to offer Southern Nevada. However, though The 
Smith Center’s Education and Outreach Department, home to the organization’s professional 
development program, can see the positive effects their program is having on educators 
throughout Clark County, they are struggling to effectively capture and measure concrete data to 
illustrate the effectiveness of their program. Therefore, the Rebel Outreach Project, a group of 
four MPA graduate students at the University of Nevada, Las Vegas, worked in collaboration 
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with The Smith Center’s Education and Outreach Department during Spring and Summer 2016 
to develop an improved, user-friendly evaluation framework for The Smith Center’s professional 
development offerings. 
Outline of Report Structure 
This report outlines the Rebel Outreach Project’s work to create a robust yet internally 
useable and useful evaluation framework for The Smith Center Education and Outreach 
Department’s professional development program for K - 12 teachers. Chapter 2 of this report 
will describe The Smith Center’s professional development program in detail and the central 
research question and sub-research questions we developed in tandem with The Smith Center’s 
Education and Outreach team. Chapter 3 will outline the mixed methods methodologies we 
utilized to develop a new evaluation framework for The Smith Center’s professional 
development offerings, including a benchmark study, interviews with local arts education 
stakeholders, a SWOT analysis, the development of new survey tools, and data collection and 
analysis. Chapter 4 will outline our findings for each of our utilized methodologies. Chapter 5 
will then feature short-term, medium-term, and long-term recommendations we developed from 
our research to improve The Smith Center Education and Outreach Department’s internal 
evaluation framework for their professional development program for teachers. Finally, Chapter 
6 will close out this report with a summative overview, highlighted key findings, limitations of 
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Chapter 2: Program, Needs, and Research Question 
The Smith Center’s mission statement “is to provide and preserve a high-quality arts 
center that is embraced by the community and be recognized as a vital force by supporting 
artistic excellence, education and inspiration for all.” Funded by a public-private partnership, 
The Smith Center opened in 2012 as a one-of-a-kind arts center in Las Vegas, NV. Currently, 
The Smith Center offers performances by local arts groups as well as first-run touring 
productions, including theater and Broadway shows, jazz, contemporary, and classical music, 
and dance. The Las Vegas Philharmonic and Nevada Ballet Theatre are also resident companies 
of The Smith Center. 
In addition, The Smith Center’s Education and Outreach Department offers a variety of 
educational programs for teachers and students in Clark County, including student matinee 
performances, Early Learning Through The Arts, the Nevada High School Musical Theater 
Awards, Disney Musicals in Schools, Camp Broadway, Any Given Child, and professional 
development for teachers. Determined a high priority both by The Smith Center’s Education and 
Outreach staff and research on arts education, this project focused particularly on The Smith 
Center’s professional development program for school teachers. 
The Smith Center’s Professional Development Program 
Successful integration of new teaching strategies cannot take place without some form of 
professional development training. With the current generation of students it has become 
increasingly important to use new techniques to engage the students’ learning experience. 
According to Wood (2004), “students who engage interactively with each other and the 
instructor in the classroom learn concepts better, retain them longer, and can apply them more 
effectively in other contexts” (p. 796). Due to the importance of student growth and achievement 
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in today’s competitive global economy, professional development activities have become a 
larger component in teachers’ continuing education processes. In regards to arts integration in 
particular, according to Vega, “Music, drama, dance, and visual arts can be integrated with any 
subject. Research has shown that arts integration engages students in learning, reduces 
misbehavior, strengthens community, and can improve test scores, particularly among at-risk 
youth” (2013). 
In order to bring these important outcomes to Clark County, The Smith Center’s 
Education and Outreach Department has partnered with the Clark County School District and the 
Partners in Education Program of The John F. Kennedy Center for the Performing Arts to offer 
arts integration professional development opportunities for teachers. This program offers arts 
integration 3-hour professional development workshops for teachers taught by national and local 
teaching artists, demonstration teaching in classrooms, artist residencies, and assistance 
developing arts integration in schools. All teachers attend the professional development 
workshops voluntarily, with no continuing education credits offered, and each workshop offers a 
different arts focus. In addition, in collaboration with CCSD, The Smith Center offers a 2-day 
arts integration institute, called ConFABulation, in the summer for continuing education credits 
for teachers. Though The Smith Center’s Education and Outreach Department also offers 
professional development for pre-K teachers through the Southern Nevada Wolf Trap Early 
Learning Through the Arts program, this project focused particularly on The Smith Center’s 
professional development offerings for K - 12 teachers. 
Client Needs 
While meeting with staff from The Smith Center’s Education and Outreach department in 
March 2016, our group came to understand some of the department’s most critical needs. The 
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Smith Center Education and Outreach staff expressed a need for assistance in improving their 
internal evaluation system for their arts education programs. At both our March 8, 2016 and 
March 31, 2016 meetings, Smith Center staff noted several reasons for wanting to improve their 
internal evaluation system, including a push from their funders to see evidence-based results 
from their programs. Candy Schneider, The Smith Center’s Vice President of Education and 
Outreach, noted that her department currently has a skeletal, largely qualitative structure in place 
for evaluating and tracking data regarding the effectiveness of their programs, but that her small 
staff is too busy implementing programs to be able to devote significant time to improving their 
internal evaluation system. 
Therefore, they requested that our group help them create a new user-friendly evaluation 
framework that their staff can use going forward to gather and analyze meaningful data on the 
results of their programs to report to their funders, Board of Directors, and the public. In 
particular, Ms. Schneider asked that we “look at the tools specifically being used to evaluate 
programs” to determine if they are “asking the right questions” and “getting the fullest and most 
needed info.” Ms. Schneider noted that improving these tools and their internal evaluation 
system would “help convince funders of the value of their programs.” Though Ms. Schneider 
shared that all of her education programs could use improvements to their internal evaluation 
systems, she noted that her top priority was improving the evaluation framework for their 
professional development program, which is why our group chose this program as the focus for 
our capstone project. 
Research Questions 
Given our client’s needs, we developed the following guiding research question: “What 
would be the most efficient evaluation framework for The Smith Center’s Education and 
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Outreach Department to measure the effectiveness of their professional development 
program?” At our March 31, 2016 meeting with four staff members from The Smith Center’s 
Education and Outreach department, we discussed their goals for their professional development 
program. They stated that their central goal is “increasing teachers’ confidence and comfort level 
in using arts in the classroom” and that these professional development workshops should “help 
teachers reach learning objectives with arts-based strategies.” Therefore, our evaluation 
framework must be built to help them measure their progress toward these goals.  
In asking The Smith Center’s Education and Outreach staff what information their ideal 
evaluation tools would gather, we determined the following sub-research questions:  
• Did participating teachers find the professional development opportunity 
valuable? 
• Can teachers replicate and internalize what they learned?  
• Can they incorporate these strategies into their classrooms? 
• Are these strategies having an observable positive effect on their students? 
• Do the skills shared match teachers’ overall learning objectives? 
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Chapter 3: Methodology 
To develop an internal evaluation system for The Smith Center’s professional 
development program, we utilized mixed methods research techniques, including a benchmark 
study, interviews with local arts education stakeholders, a S.W.O.T. analysis, the development 
and distribution of pilot surveys, and descriptive data analysis of survey responses. 
Benchmark Study 
In order to learn best and promising practices in arts integration professional 
development, members of the Rebel Outreach Project conducted a benchmark study of 
comparable organizations nationwide. To do so, members of the Rebel Outreach Project first 
researched arts and cultural organizations who, like The Smith Center, participate in the 
Kennedy Center Partners in Education Program. To keep the benchmark study’s findings 
relevant and applicable to The Smith Center, the research team then narrowed down the list of 
possible benchmark organizations to art centers located in comparably ranked and/or sized 
school districts. The group then created a list of standard questions to ask each benchmark 
organization via email or phone regarding the structure of each organization’s professional 
development program and how each organization evaluates the success of their PD program. 
The group reached out to a total of 14 organizations in locations as varied as Arizona, 
Louisiana, Hawaii, Idaho, Nebraska, and New Jersey. The group received positive responses 
from the Acadiana Center for the Arts in Lafayette, Louisiana, the Maui Arts & Cultural Center 
in Kahului, Hawaii, and the MSU Riley Center in Meridian, MS. Accordingly, a member of the 
Rebel Outreach Project conducted phone interviews with education directors at each of these 
three organizations between May 20, 2016 and July 11, 2016. Each interview lasted roughly an 
hour and a half. The results of these interviews were compiled into a benchmark study matrix, 
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which can be found in Chapter 4: Findings. Transcripts of each of these three interviews can also 
be found in this study’s Appendix D. Two of the benchmark study organizations, the Acadiana 
Center for the Arts in Lafayette, LA and the MSU Riley Center in Meridian, MS also provided 
the Rebel Outreach Projects with copies of their evaluation tools for their professional 
development programs. These example tools were used to create new and updated survey tools 
for The Smith Center, as featured in this study. 
S.W.O.T. 
The Rebel Outreach Project also conducted interviews with local arts education 
stakeholders, including Rick McEnaney, CCSD Secondary Fine Arts Coordinator, Sue DeHart 
CCSD Elementary Fine Arts Coordinator, Shakeh Ghoukasian, Executive and Artistic Director 
of the Nevada School of the Arts, and Maryjane Dorofachuk, Arts Learning & Poetry Out Loud 
Coordinator of the Nevada Arts Council, in order to gain a better understanding of the local arts 
education climate. Transcripts of each of these three interviews can be found in this study’s 
Appendix C. Utilizing information gained from our meetings with The Smith Center and 
observations of their professional development workshops, benchmark interviews, interviews 
with local stakeholders, and pilot survey responses, we developed a S.W.O.T. analysis to help 
situate and evaluate The Smith Center’s professional development offerings. 
The S.W.O.T. analysis is focused on an effort to identify the professional development 
program’s internal strengths and weaknesses and the external opportunities and threats that can 
positively or negatively impact the program’s stability and current position. This type of analysis 
can help to prepare the program for future changes. Detached objectivity and a willingness to 
realistically evaluate all areas of the program’s current position is critical to the success of the 
Education and Outreach Department’s program planning.   
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New Survey Tool Development  
Leaning on The Smith Center’s existing surveys as well as example surveys provided by 
participants of our benchmark study, Rebel Outreach Project created new updated survey tools to 
gauge effectiveness of the program. The new surveys target specific areas of interest identified 
by The Smith Center. Differing from The Smith Center’s current workshop evaluation surveys, 
the new surveys were built on a pre- and post-survey structure in order to measure participant 
attitude changes as a result of participation in The Smith Center’s professional development 
workshops. These survey tools can be found in Appendices E and F. After the pre- and post-
survey tools were piloted, Rebel Outreach Project used lessons learned and responses to the pilot 
to improve the pre- and post-survey tools for future Smith Center use: these improved survey 
tools can be found in Appendices S, T, U, and V. In addition to the pre- and post- surveys, Rebel 
Outreach Project also developed new follow-up surveys for The Smith Center’s use to measure 
the classroom impact of their professional development workshops: these survey tools can be 
found in Appendices W and X. 
Survey Distribution 
Rebel Outreach Project piloted our new pre- and post- survey tools at The Smith Center 
and CCSD ConFABulation Arts Integration Summer Institute held on June 6 and 7th at Western 
High School in Las Vegas, NV. ConFABulation featured ten arts integration workshops per day 
taught by national teaching artists: teachers were able to attend two workshops per day to receive 
continuing education credits.  
The surveys were distributed as hard copies and were created with a unique identification 
number that matched a pre-survey to its post-survey of the same participant. The identification 
number allowed for more accurate data analysis to track a change in a participant's development. 
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Members of Rebel Outreach Project distributed the surveys the mandatory opening session on 
the first day of ConFABulation. The post-survey was attached to the pre-survey to ensure each 
participant had both surveys with the same unique identification number. At the end of the 
opening session, the pre-surveys were collected and sorted numerically. The post-surveys were 
collected during the closing session on the second and final day of the institute and paired with 
pre-surveys by identification number.  
Data Analysis of Collected Pre- and Post- Surveys 
The distribution of surveys and the collection of the data cannot help an organization if 
that data is not compiled, cleaned up, and analyzed. The data gathered can identify many 
demographics about the surveyed group, which can be very useful in identifying what part of the 
population is being reached and where the information, or outreach gaps, may be located. This 
data can also provide insights into how programs can be improved.  
For the ConFABulation Arts Integration Summer Institute, the data from the pilot pre- 
and post-surveys was gathered, sorted by unique ID number, entered into Excel spreadsheets, 
and cleaned up to include only those who provided both the pre- and post-surveys and filled out 
most of the information requested. Complete and cleaned data can be found in Appendices G, H, 
I, and J. This cleaned data provided a strong base of information to start analyzing many factors, 
including the demographics of the people attending the institute, their backgrounds, areas of 
interest, how the workshop helped them, how the institute could be improved, and what was the 
most valuable aspect(s) learned. Responses on the surveys’ four comparable Likert-scale 
questions was compared from pre- to post-surveys to measure changes in attitude. 
Once we analyzed, categorized, and graphed the collected data, we were able to complete 
a more in-depth analysis of subsets of data to help identify possible trends and relationships. For 
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example, we took a deeper look into how the responses of those who had previously attended a 
professional development workshop with the Smith Center differed from the responses of those 
who had not. We also further analyzed the differences in responses by those teaching at different 
grade levels and the differences in the trends based on years of professional teaching experience. 
In addition to providing concrete evidence of the immediate impact of the workshops on 
teachers’ attitudes regarding arts integration, the data provided many insights into how effective 
the current workshops are and what can be improved over the next several years to greatly 
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Chapter 4: Findings 
Benchmark Study 
As described in Chapter 3, the group conducted interviews with three benchmark 
organizations: Acadiana Center for the Arts in Lafayette, Louisiana, the Maui Arts & Cultural 
Center in Kahului, Hawaii, and the MSU Riley Center in Meridian, MS. Interviews with these 
benchmark organizations were illuminating. In terms of evaluation tools, Rebel Outreach Project 
discovered that all of the benchmark organizations had survey tools in place similar to The Smith 
Center’s for evaluating their professional development offerings: most organizations interviewed 
hand out a one-page qualitatively-based satisfaction survey at the end of each professional 
development workshop and send out an impact survey to teachers after the professional 
development workshop to determine how teachers have implemented what they learned. 
However, rather than sending out impact surveys based on individual workshops three to four 
weeks after each workshop, as The Smith Center does, both the Acadiana Center for the Arts and 
the MSU Riley Center send out their follow-up surveys at the end of the school year to review 
the entire year’s span of professional development workshops and offerings in one survey. None 
of the organizations interviewed currently utilize technology for distributing surveys: though two 
organizations mentioned thinking about using SurveyMonkey, all three organizations 
interviewed currently distribute all surveys in hard copy form. 
We were interested to learn that none of the organizations interviewed currently utilize a 
pre- and post-survey format for teachers to evaluate professional development workshops. 
Though all three benchmark organizations utilize survey tools similar to The Smith Center’s to 
evaluate their professional development offerings, the MSU Riley Center and the Maui Arts & 
Cultural Center both also collect arts integration lesson plans and examples of resulting student 
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work from teachers participating in professional development opportunities, offering another 
technique in addition to surveys to track and evaluate the impact of their workshops.  
One important programmatic difference from The Smith Center makes possible these two 
organizations’ ability to collect developed materials from teachers: both the MSU Riley Center 
and the Maui Arts & Cultural Center have shifted to a cohort-based workshop program. At The 
Smith Center, teachers sign up and attend individual workshops and do not receive continuing 
education credits for the attendance, with the exception of the 2-day summer ConFABulation 
Institute. Recently, the MSU Riley Center switched to a cohort-based professional development 
program called ART SMART in which one or two “arts liaisons” from each participating school 
attends every professional development workshop offered by the MSU Riley Center throughout 
the year and is then required to turn in formal lesson plans incorporating covered arts integration 
techniques and student artifacts of work at the end of the year to receive continuing education 
credits. Similarly, the Maui Arts & Cultural Center offers themed “courses” of workshops that 
teachers can take to earn continuing education credits: at the end of the year, these teachers must 
produce a “learning results portfolio” that includes three lessons plans incorporating strategies 
learned in the workshops, student work from those lessons, reflections from both students and 
teachers, and a final reflection by the teacher. Both the MSU Riley Center and the Maui Arts & 
Cultural Center reported great improvement in their programs by switching to this cohort-style 
format. 
For more information on each benchmark organization’s professional development 
offerings, partners, goals, evaluation tools, and challenges, please see the benchmark study 
matrix in Appendix D. 
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S.W.O.T 
Strengths 
• Central location downtown 
• Majestic architectural theatres  
• Strong & active partners (CCSD & Kennedy Center) 
• Access to wide network (administration, teachers, 
students, other non-profit art organizations, artist & 
performers) for accessibility, collaboration, and funding  
• Qualified and experienced staff  
Weaknesses 
• Lack of quantifiable 
evidence of program’s 
effectiveness 
• Lack of new 
participants a growing 
concern 
• Less opportunities for 
middle school students 
 
The Smith Center is centrally located in downtown Las Vegas where there has been a 
continued increase in business growth. Their central location allows accessibility for participants 
to enjoy their 61-acre Symphony Park and its five-acre performing arts center consisting of three 
theatres in two buildings. The site is ideal in offering a broad range of first-rate programming to 
the residents of the community. Their programs reach beyond Symphony Park and spread 
throughout the community, schools, and local art organizations. An important strength of the 
professional development program are its partners: the Education and Outreach Department 
collaborates with the Clark County School District and the John F. Kennedy Center Partners in 
Education to provide workshops, master classes, and accompanying stage performances for 
students and teachers. The collaboration has made it possible for The Smith Center's Education 
Outreach Department to reach teachers at the school level and the district level. Through CCSD 
grants the department is able to send workshop attendees to a performance following the 2-day 
summer institute. 
Their funding continues to grow through generous donations from a variety of 
companies, organizations, private citizens, and grants. Local stakeholder interviews indicated 
that the department has had a direct impact on bringing more arts integration into Clark County 
classrooms. Through their professional development workshops and educational programs it has 
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allowed them to bring more awareness of the value of arts instruction into classroom content 
curriculum. This impact has also brought awareness to the specialized teachers who want to 
integrate basic curriculum content into art, music, science, and special education into their lesson 
plans. 
Their staff is one of their greatest strengths. The Education and Outreach Department is 
small but they are working in accordance to provide the best quality arts integration experience 
for the participants. Their Vice President, Ms. Candy Schneider, has a strong connection with the 
school district and has a clear vision of their future endeavors. 
 Currently there is a need for broader participant involvement. More quantifiable 
feedback is required from participants. There also needs to be a dedicated effort to branch out 
and recruit new participants. The feedback should also come from the students as well as the 
teachers and administrators. As discovered in local stakeholder interviews, a greater effort needs 
to be focused on branching out to the middle school students for theatrical involvement. 
Opportunities 
• Expanded networking and 
participation 
• Further collaboration with community 
groups 
• Increased and diversified advertising 
• New survey tools developed by Rebel 
Outreach Project 
• Ability to participate in community-
planning processes around arts 
education 
Threats 
• Nevada’s high level of required courses 
for students, leaving less room for the 
arts 




The Smith Center boasts the fantastic ability to offer professional development 
workshops to teachers from grades Pre-K to the 12th grade throughout the Clark County School 
District. They have the potential to expand their programs by diversifying their advertising 
methods to reach a broader audience. One of their strengths is also one of their biggest 
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opportunities. The Vice President of Education and Outreach, Ms. Candy Schneider, has a long 
standing connection with the school district and this could facilitate increased access for further 
evaluation work to determine the impact that their workshops are having on the students. In 
addition, through our local stakeholder interviews, we learned of numerous groups, including the 
Nevada Arts Council and Nevada School of the Arts, who would love to further partner with The 
Smith Center. It is imperative that they continue analysis and strategic planning of existing 
educational outreach programs and future programs.  
In local stakeholder interviews, we also learned of external threats to The Smith Center’s 
professional development program, such as Nevada’s high levels of required courses for 
students, which can leave less room for arts instruction, and Nevada’s lack of a state-wide plan 
for arts education. However, through a lack of state-wide standards can threaten the import given 
to and funding of arts education and integration programs, this can also provide an opportunity 
for The Smith Center to play a key role in community and state planning processes. 
Survey Development 
Current Smith Center survey tools were not yielding the Education and Outreach 
Department all of the information they wanted on the success of their professional development 
program. Accordingly, Rebel Outreach Project set out to create new tools that can answer the 
specific questions that our client pinpointed: our sub-research questions outlined in Chapter 2. 
The new survey tools we developed include new questions to gather concrete data that can be 
used to illustrate a measurable impact. Previously, The Smith Center’s surveys did not provide 
enough quantitative data to adequately measure performance.  
The new survey tools are built on a mixed methods approach and include both new 
questions and questions from The Smith Center’s previous survey that have been reformatted to 
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allow the results to be better interpreted in a quantitative state. The new survey tools provide an 
easier format that lends itself more to be more data-friendly. The creation and implementation of 
the new survey tools is intended to simplify data collection and the results are to be used to 
provide stakeholders an insight to the professional development program’s performance and 
impact. 
Data Analysis 
As with most surveys, we did not receive a 100% response rate on either the pre- or the 
post-surveys at the ConFABulation pilot. Starting with a base group of 172 people in attendance 
at the institute, we had a 97% return rate or 168 pre-surveys completed and turned in and 158 
post-surveys completed and submitted for a 92% return rate. Once the data was cleaned for 
evaluating only those who had turned in both the pre- and post-surveys, the field of data for 
evaluation dropped to 154 submissions of each survey or 90% of the attendees.  
An interesting finding was the fact that almost 60% of the institute participants were from 
elementary schools. This may suggest that teachers in the middle school and high schools were 
either not as well-informed about the workshops or they have preconceived judgments that this 
type of training is not for them. 
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Perhaps most interesting, we were able to see significant gains in positive attitudes 
regarding arts integration on all four comparable pre- and post-survey questions from before to 
after the institute. From the data one can see that prior to the workshops many teachers were 
apprehensive in how they perceived arts integration and whether they felt that they could teach 
with arts integration strategies. However, after the institute, there was a 100% decline in those 
who did not feel confident integrating the arts and a 93% percent decline in those who were not 
sure if they could be confident integrating the arts into the classroom. We also see a large 34% 
percent spike in confidence integrating the arts after the workshops. 
 
A dramatic difference in thinking can be seen from the time before the workshops to the 
time after. Participants identified a 95% rise in a strong desire to use these new techniques in the 
classroom in the future. The significant shift from teachers not currently incorporating arts 
integration into their classrooms to a vast majority not only wanting to try arts integration but 
wanting to dive in head first with these new techniques is especially notable. 
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A further look into these same questions by separating out those participants who have 
previously attended a professional development workshop with The Smith Center from those 
who have not also provided an eye-opening result. In both cases, the participants who have and 
have not attended previous workshops with The Smith Center showed significant enrichment in 
learning how arts integration is beneficial and important enough to further identify a strong 
intention to utilize these techniques in their future teaching. What is very exciting is that the 
participants who had not taken a professional development course with The Smith Center were 
more than four times as likely to move from their current teaching techniques and styles into 
those that incorporate arts integration. 
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Identified are a few of the key findings with the associated data graphs. For more in-
depth data analysis and charts identifying changes in attitudes and trends, please refer to 










Rebel Outreach Project  27 
Chapter 5: Recommendations 
Tasked by The Smith Center’s Education and Outreach Department with creating a new 
internal evaluation framework for their arts integration professional development program for 
teachers, the Rebel Outreach Project developed short-term, medium-term, and long-term 
recommendations to improve The Smith Center’s evaluation tools and strategies. Based on our 
discussions with staff from The Smith Center’s Education and Outreach Department, we set out 
to develop tools and recommendations to help them gain meaningful data to both internally 
evaluate the success of their programs and, in today’s data-driven world, convince funders of the 
value of their professional development program. 
Based on the insights gained from our benchmark study, interviews with local arts 
education stakeholders, SWOT analysis, and survey data analysis, we developed short-term, 
medium-term, and long-term recommendations for improving The Smith Center’s Education and 
Outreach Department’s evaluation framework for their professional development program. 
However, in conducting this research and working to improve the department’s evaluation tools 
and strategies, we also became aware of strengths and weaknesses in The Smith Center’s 
professional development program itself, along with external threats and opportunities to 
advance and improve the program’s offerings. Accordingly, we developed recommendations for 
both the professional development program’s evaluation framework, as well as for the 
professional development program itself: accordingly, our following recommendations are 
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Short-Term Recommendations (within one year): 
Evaluative: 
• Implement new pre- and post-survey tools at each professional development 
workshop 
• Administer immediate follow-up survey one month after each professional 
development workshop and year-end follow-up survey to all participants at end of 
school year 
• Look for trends in qualitative survey answers 
Programmatic: 
• Collaborate further with Nevada Arts Council  
• Change timing of summer institute to end of summer  
• Branch out to new teachers  
Implement New Survey Tools 
At the start of this project, staff of The Smith Center’s Education and Outreach 
Department shared with us that they did not have tools to gather quantitative data about the 
effectiveness of their programs. This was increasingly becoming a concern, as their funders were 
asking for concrete evidence of their programs’ impact. Concrete evidence of the impact of arts 
education can be difficult to obtain, especially as many factors in a student’s life can influence 
their educational outcomes. At the start of this project, The Smith Center had largely satisfaction-
based survey tools in place to evaluate their professional development program, and were mostly 
using the surveys to pull quotations from teachers to feature in reports and newsletters. 
Accordingly, the Rebel Outreach Project proposed a new survey structure for The Smith 
Center to obtain more substantial quantitative data about the effectiveness of their programs. Our 
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group developed new pre- and post- survey tools to be given out at the beginning and end of 
professional development workshops to assess changes in teachers’ attitudes about arts 
education. We piloted these new survey tools in-person at The Smith Center and CCSD’s June 
2016 ConFABulation two-day Summer Arts Integration Institute and received 154 fully 
completed and matched pre- and post- tests (a 90% response rate). These survey tools featured 
simple relevant demographic information about the teachers (what grades and subjects do you 
teach, how long have you been a professional educator, have you attended a Smith Center 
professional development workshop before), four comparable Likert-scale questions measuring 
teachers’ attitudes and beliefs regarding arts integration, and qualitative, open-ended questions 
on most valuable strategies learned, ideas for improvement, and any follow-up assistance needed 
to implement strategies learned. Full versions of these pre- and post-survey forms as given out at 
ConFABulation can be found in Appendix E and F. 
Through simple descriptive data analysis, Rebel Outreach Project was able to obtain 
meaningful quantitative data from these new survey tools. In perhaps the biggest improvement 
over The Smith Center’s current survey tools, we were able to see significant gains in positive 
attitudes regarding arts integration on all four comparable pre- and post-survey questions. For 
example, we found a 100% decline between the pre- and post-survey results in teachers who did 
not feel confident integrating the arts and a 93% percent decline in those who were not sure if 
they could be confident integrating the arts into their classroom, along with a large 34% percent 
spike in overall confidence in integrating the arts into their classrooms after the institute (34% 
increase in teachers responding “Strongly Agree” to statement “I feel confident integrating the 
arts into my classroom”). Comparing pre- and post-surveys, we found significant increases in 
teachers’ belief that the arts can be used to meet core learning objectives, ability to create 
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connections between the arts and core content areas, and intention to integrate the arts into their 
classroom: after the institute, there was a 95% increase in teachers who strongly feel that they 
will integrate the arts into their classroom in the future. Full survey data can be found in 
Appendices G through M. Accordingly, these new survey tools showed great promise for 
gathering quantitative data to share with funders on the effectiveness of these programs in 
changing teachers’ attitude and confidence regarding arts integration. 
After conducting the pilot surveys and analyzing the survey data, we used what we 
learned to improve the surveys’ questions and structure. Updated versions of pre- and post-
surveys for both ConFABulation and general professional development workshops can be found 
in Appendices S through V: these are the pre- and post- surveys we are recommending The 
Smith Center utilize going forward. In addition, based on insights gained through our benchmark 
study, we recommend that The Smith Center send out a follow-up impact survey via 
SurveyMonkey to participants from each workshop one month after the workshop, as well as a 
year-end follow-up survey via SurveyMonkey to all participants of all workshops throughout the 
year. We are recommending this based on examples of the Acadiana Center for the Arts and the 
MSU Riley Center, who send out year-end review impact surveys. We believe that this will 
allow teachers more time to implement what they’ve learned and to more fully and holistically 
measure the impact of the professional development program. Proposed one-month follow-up 
and year-end follow-up survey tools can be found in Appendices W and X. 
Look for Trends in Qualitative Data 
In addition to analyzing quantitative data, we recommend that The Smith Center evaluate 
the survey responses’ qualitative data in additional ways. Along with pulling valuable quotations 
from qualitative survey responses, the Rebel Outreach Project recommends that The Smith 
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Center look for trends in qualitative survey responses to gain further data on the impact of the 
workshops. One way to do so would be to create Word Maps of relevant qualitative answers, 
which showcase the most common words found in the qualitative responses by frequency. Word 
Maps can be created on many free websites. Examples of Word Maps created from two 
qualitative questions from the ConFABulation pilot surveys can be found in Appendices Q and 
R. This technique can also provide additional valuable data for improving programs and sharing 
with funders. 
Collaborate with Nevada Arts Council 
In our local stakeholder interview with Maryjane Dorofachuk of the Nevada Arts 
Council, Ms. Dorofachuk suggested that the Nevada Arts Council could create a special grant 
opportunity for teachers attending The Smith Center’s professional development workshops to 
use to implement the arts integration strategies they’ve learned. Ms. Dorofachuk said that she 
could create an Arts Integration Initiative Grant fund  teachers’ efforts to implement arts 
integration in the classroom. Ms. Dorofachuk suggested that she could attend Smith Center 
professional development workshops to advertise the grant and to help teachers apply to utilize 
the techniques they’ve learned in these workshops. She also noted that this could improve 
evaluation of the workshops’ impact, as the teachers’ arts integration classroom work would be 
evaluated with further in the grant reporting process. The Rebel Outreach Project sees this as a 
fantastic opportunity and encourages The Smith Center to pursue it. 
Change Timing of Summer Institute  
In response to the qualitative question on the post-survey of how ConFABulation could 
be improved, participants commented that the institute could be scheduled closer to the 
beginning of the school year, so that the training could be put into immediate practice. One 
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commenter noted that holding the institute at the beginning of summer provided too much time 
to possibly forget what was learned before implementing it at the start of the school year. 
Branch Out To New Teachers 
According to our data analysis, 48% of ConFABulation participants had attended a Smith 
Center professional development workshop before. This data can of course be interpreted as a 
positive indicator of the quality of the workshops, as teachers have enjoyed them and found them 
useful enough to keep coming back. However, this can also indicate a problem of not attracting 
enough new teachers to spread arts integration as far and wide in the district as possible. 
Drawing new participants to the workshops can also increase the workshops’ impact: in our data 
analysis of the pilot surveys, we found that participants who had not taken a prior Smith Center 
professional development workshop were more than four times more likely to move from not 
currently utilizing arts integration techniques in their teaching to intending to incorporate arts 
integration techniques into their classrooms in the future. Susan DeHart of CCSD also noted this 
in our local stakeholder interview, mentioning that one of the CCSD’s goals in arts integration 
professional development is to get as many new teachers involved as possible. One simple way 
to reach out to new teachers is to further utilize social media, including Facebook, Twitter, and 
Instagram, to advertise and spread the word about professional development workshops offered. 
Medium-Term (1 - 3 years) 
Evaluative: 
• Build pre-surveys into workshop registration process 
• Collect arts integration lesson plans & examples of resulting student work from 
participating teachers  
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Programmatic: 
• Create an annual catalog of all workshops and educational offerings for each 
school year 
• Create a Facebook group for teachers who have attended workshops  
Build Pre-Surveys Into Workshop Registration Process 
In order to increase efficiency, Rebel Outreach Project recommends building a fully 
automated online registration process for all Smith Center professional development workshops. 
As part of the online registration system, we recommend building the workshop pre-survey into 
the workshop registration process, requiring participants to fill the pre-survey out as part of 
workshop registration. In analyzing the data from the ConFABulation surveys as part of this 
project, we found the process of synthesizing data from the hand-written surveys to be very time-
consuming and to create room for error via mistakes in reading individuals’ handwriting or data 
input. Including the pre-survey as part of the online registration process will significantly 
streamline the data collection and analysis process: the same email addresses can then be used to 
reach out to participants for both online follow-up surveys later on, as well. 
Collect Arts Integration Lessons Plans & Resulting Student Work 
To evaluate the impact of The Smith Center’s professional development workshops 
beyond surveys, Rebel Outreach Project recommends collect arts integration lesson plans and 
copies of student work created as a result of teachers’ participation in Smith Center professional 
development opportunities. Through our benchmark study, we learned that MSU Riley Center 
and the Maui Arts & Cultural Center both do this to further evaluate the impact of their 
professional development workshops. By collecting lessons plans and examples of student work 
produced, such as copies of student work, photos of student work, and videos of students learned 
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through arts integration in the classroom, The Smith Center will be able to show their Board 
Members and donors concrete examples of exactly how their professional development 
workshops are being implemented and directly affecting student learning in the classroom. 
Create Annual Catalog of Educational Offerings 
Through our benchmark study, we learned that both the Acadiana Center for the Arts and 
the Maui Arts & Cultural Center create annual catalogs of all of their professional development 
workshops and educational offerings for the year and provide them to all administrators and 
teachers in the district before the school year begins. As they shared with us in our benchmark 
interviews, this way, teachers can plan for the year ahead, increasing participation, excitement, 
and diversity in attendance. In addition, the Acadiana Center for the Arts holds an annual arts 
and education showcase at the beginning of every school year on-site at their arts center to unveil 
their entire season of arts opportunities available to teachers. At this event, other arts 
organization also showcase their offerings for teachers and students: accordingly, they’ve 
deemed the event a “one-stop shop” for teachers. The Smith Center could consider throwing an 
event like this as well, to get the word out to more teachers about the year’s offerings and help 
them to plan ahead. 
Create Facebook Group for Teachers 
In our data analysis of the ConFABulation surveys, we noted that many survey 
respondents noted in the qualitative question on the post-survey that they would like online 
opportunities to access training materials, ask questions, and engage with other teachers and 
workshop instructors on arts integration topics. Accordingly, as the easiest and cheapest way to 
facilitate this request, Rebel Outreach project recommends that The Smith Center’s Education 
and Outreach department creates a Facebook group for teachers who have attended professional 
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development workshops. Instructors of the workshops could be invited to the group as well, and 
the group could be open to the public, to allow new teachers to participate and gain an interest in 
attending workshops. This Facebook group would allow teachers who have attended professional 
development workshops to share ideas, ask questions, post materials, and stay in touch with one 
another, providing ongoing support to teachers in implementing arts integration in their 
classrooms. 
Long-Term (3+ years) 
Evaluative: 
• Compare and contrast teacher lessons plans before and after professional 
development workshops 
• Create interactive website devoted to professional development 
• Survey students of expert teachers  
Programmatic: 
• Create cohort program for teachers to gain advanced knowledge in arts integration 
• Work with the Nevada Department of Education to create a state-wide plan for 
arts education  
Compare and Contrast Lessons Plans Before and After Professional Development 
Building on our medium-term recommendation to collect participating teachers’ lesson 
plans integrating arts strategies, we recommend taking that suggestion one step further in the 
long-term and collecting lessons plans on the same lesson both before and after participation in 
professional development workshops to track how teachers’ lessons change and evolve with the 
incorporation of arts techniques. Doing so could concretely illuminate how teachers’ lessons 
plans are changing as a result of participation in Smith Center workshops. In the long-term, it 
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would also be ideal to institute a way to measure the effectiveness of each lesson plan before and 
after arts integration strategies have been incorporated: Rebel Outreach Project suggests that The 
Smith Center could partner with another group of graduate students or an outside consultant to 
complete this assessment. 
Create Interactive Website Devoted to Professional Development 
Building on our medium-term recommendation of creating an arts integration Facebook 
group for teachers, Rebel Outreach Project recommends creating a full interactive website 
devoted to arts integration professional development. More extensive than the Facebook group, 
this website could include handouts and materials from workshops and videos of workshops and 
other lectures and instruction by teaching artists for teachers to reference throughout the school 
year. In addition, the website could feature an interactive element, such as a message board 
and/or blog, where teachers could share arts integration lessons and examples of student work 
and ask questions and discuss ideas. The website could also feature a Q&A section regarding arts 
integration and the offered workshops. This recommendation is based on substantial feedback on 
the qualitative questions of the ConFABulation post-survey: many participants asked for online 
access to materials, a way to contact the teaching artists to ask questions throughout the year, and 
a virtual forum for collaboration so teachers from different schools could communicate about 
what is working and what is not throughout the school year. This website could facilitate all of 
these requests in one location. This website could also spread information about arts integration 
strategies to new teachers and to teachers who are unable to attend professional development 
workshops, either because of scheduling conflicts, because of workshops being full, or for other 
reasons. 
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Survey Students of Expert Teachers 
As The Smith Center’s professional development program advances and teachers attend 
more workshops over time, we recommend instituting surveys to students of a select few 
teachers who have attended numerous workshops and are well-versed in arts integration. This 
could provide a valuable student perspective to the evaluation process, as well as another tool for 
evaluating the full impact of The Smith Center’s professional development offerings. Rebel 
Outreach Project recommends The Smith Center partner again with graduate students or an 
outside consultant to develop and pilot these surveys. For additional value, surveys could also be 
administered to students whose teachers are not implementing arts integration as a control group 
and compared to surveys administered to expert arts integration teachers’ classes. 
Cohort Program 
Through our benchmark study research, we learned that both the MSU Riley Center and 
the Maui Arts & Cultural Center currently offer a cohort-based workshop program. At the MSU 
Riley Center, a group of “arts liaisons” are chosen every year to attend every offered arts 
integration professional development program throughout the year; the Maui Arts & Cultural 
Center offers several themed “courses” of multiple professional development workshops on 
particular topics throughout each year. Both organizations reported very positive results of these 
cohort-style programs. Not only does it increase and promise consistent participation, but it also 
allows teachers to again a far more in-depth understanding of arts integration strategies. Both 
organizations also reported that teachers going through these programs serve as strategy keepers 
for their respective schools and help to share arts integration with their colleagues. In addition, 
through consistent contact and an entire year of arts integration professional development, this 
cohort-style program creates more opportunities for evaluation. 
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    In our local stakeholder interviews, representatives from both Nevada Arts Council and the 
Nevada School of the Arts indicated that, though The Smith Center’s professional development 
workshops were undoubtedly important, they are brief, and that Southern Nevada could use more 
in-depth arts education professional development opportunities. This re-structuring to a cohort 
program, perhaps offered in addition to regular individual workshops, depending on funding and 
capacity, could help to remedy some of these concerns. 
State-Wide Plan for Arts Education 
In our local stakeholder interview with the Nevada Arts Council, Maryjane Dorofachuk 
noted several times that Nevada does not have an arts education plan and that the Nevada Arts 
Council struggles with collaborating with the Nevada Department of Education. She noted that 
she feels that this lack of a state plan, which many other states have, makes arts education more 
difficult in Nevada. Accordingly, as the primary provider of arts-based professional development 
for teachers in the most populous part of Nevada, we recommend that The Smith Center work 
with the Nevada Department of Education, the Nevada Arts Council, and other groups, to create 
a state-wide plan for education, which could possibly incorporate and even help to fund The 
Smith Center’s professional development workshops. The Maui Arts & Cultural Center noted 
that the Hawaii Department of Education helps greatly to fund and facilitate their program. By 
working to create this plan, The Smith Center could create a long-lasting place for their 
professional development workshops and efforts in Nevada’s state-wide plan for arts education. 
As part of or in addition to this plan, in the long-term, The Smith Center’s Education and 
Outreach Department could also begin partnering with smaller arts education groups, in addition 
to the Clark County School District, to offer new forms of arts education and professional 
development opportunities. For instance, in our local stakeholder interview with Shakeh 
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Ghoukasian of the Nevada School of the Arts, Ms. Ghoukasian noted that her school would love 
to partner with The Smith Center to offer master classes for her students taught by world-class 
musicians playing concerts at The Smith Center. This could expand the reach of The Smith 
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Chapter 6: Conclusions 
Key Findings  
A major finding of this study was that the pre- and post-surveys conducted at the 
ConFABulation Arts Integration Summer Institute showed significant gains in positive attitudes 
regarding arts integration and intentions to incorporate arts strategies into teachers’ classrooms, 
illustrating both the success of The Smith Center’s professional development workshops and the 
value of our newly developed survey tools. Through our benchmark study, we also learned that 
other similarly situated arts centers also do not currently utilize pre- and post-surveys or have 
other quantitative means of assessing the success of their professional development workshops: 
accordingly, Rebel Outreach Project’s survey tools can help to fill a major gap in the quantitative 
evaluation of arts integration professional development workshops.  
We also learned that roughly half of ConFABulation’s attendees had attended a Smith 
Center professional development workshop before and that those who had never attended 
showed significantly higher gains on our pre- and post-surveys, illustrating that The Smith 
Center should recruit more first-time attendees to improve the reach of their programs into the 
school district. We discovered that after the institute the participants who had not attended a 
previous workshop with The Smith Center were more than four times more likely to use arts 
integration in their future classroom lessons. The dramatic 212% increase in those who strongly 
agreed with the intention of using arts integration strategies in their classroom in the future was 
extremely significant (see Appendix N). This great information helps shape how The Smith 
Center will advertise their future workshops and shows how reaching those who have not been 
exposed to this type of training in the past can help shape the future of professional development 
for the entire Clark County School District. 
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Through our data analysis, we also learned that the majority of teachers attending the 
ConFABulation institute workshops are elementary school teachers (Appendix K). It was not 
clear as to why the attendees were not more evenly spread throughout elementary, middle, and 
high school teachers: this needs to be researched further so The Smith Center can identify if there 
is an issue with communicating the value of these workshops or if there is a preconceived 
judgment of this type of training and its worthwhileness for the older students.  
The current process of paper handout surveys are very time-intensive and lead to 
exponentially more work to hand out surveys, collect surveys, read handwritten data, and enter 
data. For this reason, paper handout surveys were found to be the least preferred method moving 
forward with this type of program surveys and program analysis. Other options were evaluated 
and online survey tools were identified as the best option for ease of survey dissemination, 
retrieval, accuracy of data, and data acquisition. The steps for cleaning the data and evaluating 
the data were the same for all evaluated options. 
Once the surveys had been completed by the participants and all data compiled, the 
information gathered through the qualitative questions were found to be very insightful. 
However, after all of the information was compiled, a pattern emerged in each of the qualitative 
questions where 90% to 95% of the answers were found to be slight variations of the same four 
to seven answers. To make data evaluation easier in the future, it was decided to modify the 
open-ended qualitative questions into quantitative questions with the standard answers used and 
a final option for a qualitative (open-ended) response availability for future ConFABulation 
surveys. This will allow for an easy analysis of up to 95% of the responses and a more in-depth 
method for the remainder. However, as these responses were based on ConFABulation, which 
offers a different structure than The Smith Center’s three-hour professional development 
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workshops during the year, we recommend keeping open-ended qualitative questions for 
individual workshops during the school year. 
Participation was key in identifying the validity of the surveys used and for a large 
enough group to make the data relevant. Too small of a test group would not have provided the 
vast data that provided the great insights into what worked and what didn’t work with both the 
surveys and the workshops. The 154 matching pre- and post-surveys available for analysis 
provided more than enough data for both portions of the research. 
As was expected, the data showed there was much apprehension and therefore a lack of 
arts integration in the participants’ current lesson plans prior to the ConFABulation Arts 
Integration Summer Institute. However, after the workshops we see a dramatic change in their 
confidence and willingness to incorporate arts integration into their lessons (see Appendix L). 
Limitations 
With the implementation of new tools there may be shortcomings. Certain limitations that 
occurred during the pilot surveys have been corrected and do not have the potential to occur in 
future implementation: participants did not take the time to fully read the questions and answered 
incorrectly and a small number of participants who filled out the pre-survey did not participate in 
the post-survey. These issues caused the data to be skewed and resulted in these incomplete or 
incorrect responses to not be counted toward results. These limitations created a disconnect in 
the data that was later discarded but these issues accounted for less than 4% of the data. 
This study also encountered a limitation because we were not able to pilot our new 
follow-up survey tools because of the timing of ConFABulation in early summer: there was no 
time between ConFABulation and the end of this capstone project in which teachers had returned 
to school and could begin implementing what they learned. Therefore, these surveys were not 
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able to undergo the improvement process of the pre- and post-surveys, which were notably 
improved from feedback gained by testing their use in a real-world setting. 
Technology is also a major limitation: The Smith Center currently conducts some surveys 
in hard copy and some via SurveyMonkey online survey software. When we set out to complete 
this project, we intended to do a thorough technology evaluation to help them move all of their 
surveys online and choose the best survey software for their needs. However, we were unable to 
complete this portion of the project due to time constraints.   
Future Studies 
Our recommendations highlight many fruitful areas for future study. Future work should 
be done on long-term data evaluation: how teachers’ attitudes and teaching practice change over 
time as they’re exposed to more workshops. Though requiring much more time, access, and 
resources, more work could also be done to evaluate direct student outcomes as a result of The 
Smith Center’s professional development program. More work can and should be done on how 
to best integrate technology into the recommended evaluative process: this integration of 
technology could also result in a database of participants’ information to be used to increase 
connections within the education community. As our recommendations are implemented, The 
Smith Center should also track changes in participants’ demographics. 
Through our surveys, interviews, and meetings, we were able to allow The Smith 
Center’s Education and Outreach Department, school administrators, participating teachers, and 
local arts education stakeholders to voice their thoughts about professional development 
workshops and arts integration. This allowed us to provide evidence that the arts support learning 
in many ways that are crucial to fostering learning at all grade levels and in all subjects and that 
The Smith Center is doing important work to increase the use of the of these valuable tools in our 
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school district. Through our recommendations, we hope to help The Smith Center to enhance the 
work they’re doing and help them better communicate to funders and other stakeholders their 
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LOCAL STAKEHOLDER INTERVIEWS  
Local Stakeholder Interview: 
Date: June 10, 2016 
Interview with: Rick McEnany – Coordinator  
 
 
Question 1: What does CCSD offer in terms of arts education? 
Rick: 
I can only address the secondary schools. We have visual art and a variety of both. All of our courses 
have beginning, intermediate, and advanced designations. The visual arts department includes; 




Question 2: How do CCSD’s arts education offerings compare to other school districts? 
Rick: 
We are the largest single fine arts department in any school district in the country. So, our student for 
student we are the 5th largest but student per student we are the largest fine arts department. We offer, 
when you look at metropolitan districts, a great deal more than any of the top ten schools.  
 
 
Question 8: What have been the greatest successes of this collaboration? The greatest challenges? 
Rick: 
The biggest problem always is the kids time. Because Nevada has so many requirements, that students 
have so few electives. With so many required courses and so many prerequisites, essentially that what 
they are, it makes it difficult for students to be able to do arts. Consistently, for their secondary career. 
Then you put on top of that the emphasis that we put on them to take AP classes, IB classes, or getting 
college credit courses. Some of which are in fact college courses. Some which are not built that way. 
Then, it really does put a road block for the students.   
 
Question 9: Do you notice any direct/indirect impact of The Smith Center’s professional development 
program on teachers and student 
Rick: 
Yes, The Smith Center does a great deal more with the elementary student than they do with the 
secondary but the programs that are offered through the Smith Center for the secondary students are 
amazingly powerful. Performance opportunities bot to hear great performance and to perform at the 
Smith Center are keystone events in our department. So, not only do the teachers get that benefit but 
the student performers across the curriculum, not just music but drama and dance also benefited from 
that partnership with the Smith Center.  
The metric we’ve always used is first and foremost how many students are served. That’s the biggest 
indicator of are we making an impact. Then secondly, what is the extent of what impact. So a kid who 
comes to the Smith Center and has a great experience then comes back again. I don’t know how you 
would measure that. But we certainly see that happening.  Not only do we see that happening with our 
students but what we see happening is that the kids go to the Smith Center and have a great experience. 
Then they go home and they take their families back to see things. That been a big deal. Our partnership 
with the Smith Center is specifically designed to get people into the space that would not normally go. 
So, we have a series of partner events where tickets are $10.00 or $12.00. The parents can go and bring 
the whole family and you can see great performances. It is such an amazing place, that once you get 




Question 11: What could The Smith Center and CCSD do differently? 
Rick: 
There’s very little negative that they could do. Of course we would love to get more dates on the Smith 
Centers calendar but they are business too. I understand there are only so many open dates. When the 
school district comes in and does an even there we have one fee schedule. Because we are a partner 
with the Smith Center. If they could rent that same date out at the regular cost. So, every time we go in 
there they lose money. However, their amazingly gracious as long as we can plan in advance to do that. I 
have to say I’ve worked in many, many great performance spaces in three different states and no place 
that we go that the students are treated better. The people treat the like professionals. It’s an amazing 
experience. The physical restraints and only so cheap that you can offer it and still keep the doors open.   
 
 
Question 12: What is still missing in terms of art education in Clark County? 
Rick: 
We still don’t have all experiences at every school. So not every school has all the programs I mentioned 
the beginning. That is a huge issue that we trying to address every year, is to bring back or add in 
programs. If the school doesn’t have a full-time art teacher, then we want to bring that back. If the 
school has choir but no orchestra then we are trying to get that in there. Again, trying to get all the 
major programs into every school. That’s are big push right now. After the crash happened it became 
very difficult for some schools to maintain those programs when they were being pulled in different 
directions. With the new law arts and music in particular are considered to be core subjects as opposed 
to electives subject areas.  
Long range our vision is every kid has arts every day in their school day. Some kind of arts, music, dance, 
visual arts or theatre. 
Short term we are trying to work school by school to get the offerings back into the schools. Then we 
can work on getting the kids in the offerings.  
Local Stakeholder Interview: 
Date: June 07, 2016 
Interview with: Susan DeHart 
 
It does not just fall on CCSD but the classroom teachers – humanities 
Question 1: 0:03 - How does CCSD offer in terms of arts education? 
Susan:  
So, at the elementary school we offer music and visual arts to all K-5 grades. Middle school to high 
school level we offer music which is broken down into band, choir, orchestra, mariachi, guitar, and steel 
drums. We have AP music history, and AP theory. So there’s a wide variety of music. Likewise in art, we 
have drawing, painting, and ceramics. We have AP history, and AP studio art; a lot of offerings in art. We 
also have dance and theatre being offered at the secondary level for the first time this year. It is not 
offered at the elementary level.  
 
 
Question 3: 1:07 – What are the goals of CCSD’s arts education offerings?  
Susan: 
Our goals are to empower all CCSD students to achieve their creative potential through quality artistic 
experiences that instill life-long involvement in the arts and appreciation of the arts. 
 
 
Question 5: 1:31 – Does CCSD provide professional development opportunities for teachers to 
integrate the arts into their classrooms? 
Susan: 
Yes, we do have opportunities with our PBE grant that has gone on for the last 4 years. We have part of 
that grant as ConFABulation and so one of those components was that we don’t just work with grant 
schools, that we expand that out into the population at large and so that’s where we’ve got our 
ConFABulation coming.  
 
Question 6: 2:01 – How does CCSD measure the success of their professional development programs 
in general? 
Susan: 
In general we look at the number of students we have in the programs and the number of schools that 
are in festivals. We look at that wide variety offerings and how many schools are offering as many of 
those courses they can. We also look at what students are doing in terms of performances, whether it 
be school based or in the community; their doing a lot of things in the community; traveling, and extra 
curriculum group. It lets us know the health of our district. We have amazing teachers. Music students 
travel to other states. We have a large display of art work. The Las Vegas Academy has a beautiful 
theatre.  
We look at how many performances their giving. I know this past spring the music students prepared a 
piece of music that of which the art students were in the background painting the that music. Then they 
had a wonderful mural at the end of that performance, a lot of collaboration going. Foothills High School 
goes to the Rose Parade next year. They have performed at the Macy’s parade as well as Green Valley 
High School. Green Valley High School also played for President Obama at his inauguration. Several 
schools have gone over seas to Ireland, China, and different countries.  
 
 
Question 7: 3:50 – How does CCSD partner with The Smith Center for arts education and particularly 
arts education professional development for teachers?  
Susan: 
So, we have got several programs that we with The Smith Center on. One is partners in education. The 
Smith Center brings in teaching artist. Those teaching artist work with students in the schools during the 
day hours and then at night they come back and work with the teachers with professional development. 
It is very similar to what we are offering at tour ConFABulation today but on a smaller scale. It’s one 
presenter at a time as opposed to 5 concurrent sessions.  
The Smith Center also has the Disney musical initiative. With that our Title I schools can apply to that 
program and 6 schools are selected in each year group. In that 1st year group they are provided an 
orientation and some professional development with teaching artist. They are also provided am on-site 
teaching artist to work with teachers and work with students in their production of their Disney musical 
and it’s a 3 year program. We really have a goal of schools wanting to be independent by that 4th year 
and so we lessen the support each year, so that they can gradually take on more responsibility to be 
able to stand on their own.  
5:01 
We have an any given child initiative that works with the Smith Center and other arts organizations in 
our community. They can bring in performances and live performances. They can be done at the school 
site or professional venues, unlike the Smith Center or the Henderson Pavilion.  
There are times when the artist that are involved in those productions will also do work-shops for the 
teachers that are bringing students to those performances. So when we had Alvin Ailey we brought in 
the teaching artist to teach the Alvin Ailey process and their art form; obviously, through our grant and 
the ConFABulation event their one of our partners.   
 
 
Question 9:  6:32 – Do you notice any direct/indirect impact of The Smith Center’s professional 
development program on teachers and students?  
Susan:   
Yes, the direct impact has been more arts instruction yes it has brought more awareness to the value of 
arts instruction but also there’s more integration. Classroom teachers are asking, how can we get more 
arts involved. The art teachers are asking, how can we get some of the content that’s happening in 
Math, Science, and E.L.A into our content as well. The collaboration is happening at the school base level 
but it’s also happening at a district level. We see one schools helping another. We are partnering with 
Jerrel Academy & the Smith center. So it’s happening within the district to outside groups as well. I think 
that’s the best part of it is that collaboration and then bringing the awareness of art instruction to the 
forefront for people 
 
 
Question 10: 7:36 – How do you think The Smith Center can measure the success and impact of this  
        program?  
Susan:  
I think the number one is to get feedback from the students and the teachers. It’s just always a positive 
thing that I hear from the teachers. The positive thing about the Smith centers workshop is that the 
teachers bring back the techniques that they have learned and share it students. The kids love it.  
The other measures of success, is how many returning teachers? How many keep coming back 
workshop after workshop? One of things I know we are trying to do is branch out and saw how many 
new people can we get involved. People that we have never seen before, how do we reach out to those 
people. So, that’s a measure of success.  
 
Question 12: 8:27 – What is still missing in terms of arts education in Clark County? 
Susan:  
Music and visual arts are offered at the elementary level but theatre and dance don’t start until later on. 
Our music and visual arts teacher do as much of that as they can but there is no specialist on hand, it 
would be nice to see that happen. I would like to see more magnet opportunities available for students. 
We have one elementary school that is a fine arts magnet. We use to have one middle school and one 
high school and now we have two of each of them and those programs are packed full and they have to 
turn students away every year.  
There obviously is a demand for that. We would like to see and expansion of that. We would like to see 
an increase going from Stem to Steam. We traditionally have a lot of Steam academies. The best 
example of that is Bracken Elementary school. They have been running their Steam Academy for several 
years now. Their principal is just dynamic. She is one of our franchise principles. So, now this up-coming 
school year she will be the head of three elementary schools and bring those team of schools together 
to work on that common goal of getting arts part of Science, technology, and math.  
 
 
Question 13: 10:02 – What are CCSD’s ultimate goals for arts education in Clark County 
Susan:  
Ultimately, to improve the student outcomes by providing the art teachers as well as regular content 
teachers with content specific expertise so that they can effectively deliver and implement 
comprehensive professional learning and sequential arts curriculum.   
     
Susan:  10:27 – END  
The fine arts department is the biggest and best. We are the 5th largest school district in size. But when 
we look at what we are offering in arts compared to other large school districts, we are in fact the 
largest fine arts department in the nation and that number is by the number of students taught by 
licensed teachers. We actually have more students taught by licensed teachers than any other district in 
the country. During our festival I convey to the parents when everybody else is cutting their arts 
program we have the support of our Board of Trustees, our superintendent, our building administrator, 
our community, our parents, and our students. We seek to grow our programs not cut them.  
 
 
Interview w/ Maryjane Dorofachuk, Arts Learning & Poetry Out Loud Coordinator, 
Nevada Arts Council – June 6, 2016, conducted by Melissa Jacobowitz 
 
 
1. What is the mission of the Nevada Arts Council? 
 
We’re here to support and advocate for the arts state-wide. (Here Maryjane gave 
me the Nevada Arts Council’s 2015 Annual Report to review and to use to get 
their mission statement and further information about their programs. Their 
annual report outlines their mission as follows: “To enrich the cultural life of the 
state through leadership that preserves, supports, strengthens, and makes 
excellence in the arts accessible to all Nevadans.” Notably, one of the Nevada 
Arts Council’s stated organizational goals is to “Incorporate the arts as an 
essential element in the educational experience of all Nevadans.”).  
 
2. What services and programs do you offer the community? 
 
We have a grants program that is open to arts organizations, non-arts 
organizations for arts education, and schools, and also part of that is professional 
development for teachers. Teachers can apply for funding to travel for 
conferences. We also offer yearly grants and smaller quarterly grants for 
residencies – our arts education residency program – these are smaller grants 
that would take less time for teachers and organizations to complete. I’ve found 
that teachers are not applying for our grants like they used to because they don’t 
have the time. The majority of our grants ask for matching funds so they’d also 
have to find matching money outside of state or federal grants. In the past, PTA’s 
would be supporting the programs but they don’t seem to be here or be as active 
here as in other states. Some of the smaller schools and Northern Nevada do but 
it’s not like it used to be. We also have the Artists in Schools and Communities 
roster – a listing of artists that are available to work in schools and community 
organizations to do residencies.  
 
I also run the statewide Poetry OUT LOUD program – throughout every school 
district in Nevada, when possible. It’s a National Endowment for the Arts poetry 
program – intended for scholarships. It’s kind of like the spelling bee – 
competitions within each school district and then Reno for state competition and 
then a national competition – the winner receives a big scholarship at the end. 
It’s for high schoolers – grades 9 – 12. Not original poetry, but a memorization 
recitation competition. There is an anthology of poems chosen by NEA that 
students have to pick from for their recitations. I also do a small original poetry 





3. How do you measure the success of your programs? 
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With the grants program, we have an evaluation – so we have data that can 
come in but it’s all reliant on the interpretation of the grantee. Grantees fill out 
reports and send them in and we collect the data and send it to the NEA. For 
example, if someone wrote a grant for a residency, we report on the amount of 
funding given, grant budget, and then who participated – we do stats and then 
narrative and some anecdotal. I know a lot of researchers don’t value anecdotal, 
but I feel that that’s where we really get some good information if we read 
between the lines. Some people are better are articulating anecdotes than 
others. I’m currently looking to gather more and better information. The reports 
generally consist of whether the grantee reached the goals they said you were 
trying to reach in their application: we don’t prescribe the goals, the grantees 
determine them. Examples of goals could be how many students participated, 
how many hours of professional development, etc. It’s not anything real focused. 
 
4. Do you collaborate with CCSD/traditional schools in any way? 
 
We work with the Communities in Schools program for Poetry OUT LOUD in 
CCSD – they run the program and they help to get the message out, we do a 
registration, they keep track of that. I try to have an individual or organization in 
each school district to take care of that who is closest to that community and then 
use that information to run the state program. The competition is open to all 
students, even home school.  
 
One time a 16 year old father in juvenile detention who couldn’t read who won 2nd 
place in the state competition – he read “Casey at the Bat” – his teacher and 
correctional officer drove him to the state competition. We had another student in 
another district who wanted to recite a particular poem and the school didn’t want 
to allow him to so he sued the school to be able to recite the poem and at the 
time our current governor was the judge who heard the case and he sided with 
the student – the governor knows all about Poetry OUT LOUD. These are 
examples of anecdotes where the info is all in there – you’re talking about 
freedom of speech, you’re talking a student taking on the administration in a 
poetry competition, so how do we measure this kind of impact? My question 
would be what do we ask to get those kinds of anecdotes and information – one 
of the questions in our grant report is to provide a piece of anecdotal info on if 
you’ve seen a change in your teachers, students, program, or community.  
 
In fact, what I’m doing right now is going through our professional development 
grants and pulling that info of what teacher from what district went to what 
conference, what did they learn, what was the importance – I’m going to compile 
and send to it to the superintendents to encourage more teachers to apply for 
that grant. The other side is the economics – I know our Superintendent is aware 
of our professional development program, but if it’s not during Spring Break the 
school district has to pay for substitute teachers, the cost of the sub’s plus the 
cost of the actual conference adds up - I don’t know if the school district has any 
 2 
other grants available for this. Attending these conferences requires both 
personal and school district costs. We measure success by requiring them to 
write what they will do with what they learned at the professional development 
conference– most come back rejuvenated, getting new ideas, remembering why 
they got into teaching in the first place – I believe they do implement it but it’s to 
the extent of what they’re allowed to. I do not ask for any evidence or a follow up. 
 
5. How would you describe the current state of arts education in Southern 
Nevada, both inside and outside CCSD schools? 
 
I think The Smith Center is doing a great job, partnering with CCSD they’re doing 
a really good job of trying to fill in the gaps for arts education – I do state-wide 
programs so it’s limited how much goes out to each district. But I also think that 
our arts education standards are from 2000, that’s the last year they were 
revised. Most districts follow the state’s Department of Education’s standards. 
We’re just now working to revise that. I think if we can get that done and do 
professional development we can move forward. What I would do would then be 
dependent on the school district and how they would work.  
 
There is also the discussion of policy, which I’m just starting to get into – part of 
that is the new ESSA (Every Student Succeeds Act) – which could possibly 
broaden and support arts education in school districts. We don’t have an Arts 
Education Specialist at the state level so I don’t have a colleague to work with, 
whereas other states Department of Ed’s have this. And arts education is such a 
big elephant, you can’t do it by yourself, you need to develop partnerships.  
 
Oregon has done a lot of useful reports on the state of arts education and also on 
the impact of arts organizations outside schools. The Oregon Arts Education 
Snapshot is a new publication they’ve put out on organizations’ arts education 
efforts, as opposed to school districts. The Alabama Plan for Arts Education is 
another example. The strategic partnership to move arts education forward here 
in NV is missing. (Here I shared Louisiana’s arts liaison structure.) Some magnet 
schools have an arts liaison type staff member - Del Sol just became a 
performing arts academy and they have a magnet person and they’re doing 
something similar. The other arts integration school, Gilbert, is also doing that – 
that person is reaching out to look for other programs and funding, because the 
school district doesn’t have money for their programs. Magnet schools have that 
individual funded through the school district. Now it’s all about the individual 
principals, teachers, and parents taking intiative. In New Orleans most schools 
are charter schools – this could be a difference in flexibility. Here in Vegas we 
have arts integration focused charter schools, like Doral Academy – how will all 
of this relate to the DOE? 
 
 




I think that students are different types of learners so the arts can speak to the 
students who aren’t normal book-learners. Creativity and learning is not just 
reading and memorization – there is deeper knowledge that’s happening, so the 
arts are a way into that deeper learning. It’s one way of accessing knowledge. 
And organizing – learning and lessons and curriculum, it’s a way of organizing to 
present to students. It’s a broad approach and it includes diversity, which is a big 
issue. I think it encourages personal responses. It just opens doors and then 
there’s a lot of research that show students who are involved in the arts score 
higher on standard programs, students involved in music have a better 
understanding of math – similar to how learning a foreign language can give you 
a better understanding of English. I remember the arts always there in my 
childhood, it’s a natural thing for me to look at things through the arts, so I can’t 
really pull myself away except that I know for me personally it worked and I’ve 
seen it work with at-risk kids and it does keep them in school – it keeps kids 
engaged in school because they have to attend their other classes in order to 




7. How can teachers learn to incorporate arts-based strategies into their 
classrooms? 
 
Professional development with arts integration. We haven’t done an arts 
education conference in the 10 years since I’ve been here and we have an 
opportunity to work with Desert Research Institute to maybe do some STEAM 
workshops and build on that. I think it really needs to be a pretty in-depth 
workshop that will have concrete take-aways for the teachers to be able to 
implement but I also think the key is that it’s more than one teacher from the 
same school who attends because you can’t leave it all up to the art teacher. My 
experience also has been that if principals and administration don’t support 
programs, there won’t be a trickle down. I don’t know how I’m going to approach 
that right now – in Cali they do professional development for the administrators. I 
think if we asked for a team of teachers to come from a school, at least four or 
more, so they have a community when they go back to the school, that would 
work.  
 
What I found when I did a residency in the rural areas and we did bring a PhD 
evaluator and we had a very successful dance residency – we partnered with a 
dance company, and we introduced it to all the 3rd grade teachers and they got 
on board, the administration was on board, so when a new teacher came in they 
were brought on board by the other teachers, the kids knew they would get it - it 
became so popular we did an in-school end-of-the-year celebration and one at 
night. The evaluator noted that teachers grab their kids and go right into their 
classrooms, there is not much time to talk to one another, so if you give them a 
shared experience, it’s not only important for the students, but also the teachers. 
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I don’t think one hour works, I think it needs to be more focused, they need to 
walk away with a lesson plan, and they need a community go to back to – four 
teachers and an administrator. I am going to the Kennedy Center in June for their 
arts integration conference and also Connecticut in July to see their statewide 
arts education conference – they offered us no registration cost and no hotel cost 
– I want to see how they set theirs up, their conference is about telling a story 
and underneath that they’ve broken it up into different sections, then workshops 
to develop more in-depth lessons. I’m trying to learn from other communities.  
 
I can’t emphasize enough how much a strategic state-level partnership is missing 
and needed to implement this.  
 
8. How do you understand The Smith Center’s role in the arts community in 
Las Vegas? In terms of arts education? 
 
I think they’re doing what they should be doing. They even started doing 
education programs before they had a building. Candy started building with the 
foundation for the program - they’re doing professional development, they’re 
inviting students to The Smith Center for performance, that’s a big deal for a 
student, it’s invaluable. Because I grew up on the East Coast and I went to a lot 
of arts centers and museums, I was never intimidated by them – having a place 
like The Smith Center invites people to feel comfortable with the arts, it’s the 
value of what they’re learning but also the experience and the access. They also 
do a summer theater program and a high school musical awards – they’re really 
fulfilling their mission.  
 
What else could they be doing? I’m not sure. Take the show on the road to other 
communities in the state outside of Southern Nevada. One of the principals I 
work with does a play with high school students in the rurals and they did Beauty 
and the Beast and I was surprised with how professional it was – ties that 
happen for these kids throughout the state and beyond, in unlikely places.  
 
9. If you were offering The Smith Center’s professional development         
program, what would you do differently? 
 
I went to one and I found that the workshop was too short and too broad – I 
would prefer to have more depth for the teachers, if the teachers are looking for 
that. It started from a grant from the previous fine arts teacher and it was great 




10.  Do you notice any direct/indirect impact The Smith Center's professional 
development program has had on your institution/the community? 
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Nothing I could say so far but someone could write a grant to implement what 
they learned at a Smith Center professional development workshop – could be 
something where I could come to the institute and make a suggestion that they 
could apply for our grants for implementation– that would be a great lead-on – we 
have this opportunity. I could present and let the teachers know they have an 
opportunity for curriculum development, lesson planning, to bring an artist in to 
do something, etc. And if there was interest, that could also mean that I could 
look at the grants we have and see if they need to change based on what’s going 
on in our community. We implemented this professional development residency 
express grant – should we offer an arts implementation initiative grant? Should 
we make changes to our grants that would help and be a follow-up to what The 
Smith Center is doing? The whole partnership – offering grants, collecting data, 
doing evaluations – evolutions aren’t great sitting in a drawer, we want to do 
something with it. Evaluations should be useful – they should be shared with the 
right stakeholders – that is the next step. (Maryjane requested that this 
idea/chance for collaboration be shared with Candy.) 
 
(Here I shared our group’s ideas for our new evaluation surveys.) A lot of that is 
observation. If they put in one of our anecdotal type questions to show, that 
would be good. We get a lot of “this student came out of their shell” or” this 
student who is ELL became more verbal in the classroom.” In Moapa we had a 
student with disabilities who actually participated with the rest of the kids in the 
Missoula Children’s Theater program – The Smith Center should implement this 
here. They have a great program where they train the teaching artists and bring  
a week-long residency to the school and the kids do a performance at the end 
and they bring props and costumes and they do it all for a fee. It’s such a great 
model and I get a lot of grants for my rurals to do because it’s a package – 
they’ve been in Nevada, not sure if in Clark County. To serve the state to have a 
roster of actors and arts educators from the university or something, that would 
be great. They usually occur as an after school program or summer program. 
Disney in the Schools is similar but they don’t travel the state, they only do Clark 
County – this all depends on Smith Center’s mission, it may be Clark County 
focused. Missoula may be a little quick and fast but it definitely has some arts 
learning and social development attached to it.  
 
With the performing arts, kids learn how to collaborate. After being in this field for 
a long time, I think collaboration is a learned skill – some people come to it easier 
than others, but you can compare artists that have worked in theater and dance 
companies with visual artists and it’s a big difference – learning collaboration – 
the performing arts do this really really well. If you have to work as an ensemble, 
then you have to learn negotiation skills, it’s not all about you, etc. Negotiation 




11. What do you think is being done for the arts in Southern Nevada that's 
beneficial and what do you think that may/or may not be done that is 
detrimental? 
 
Strategic partnerships are definitely what’s missing – you can’t do it alone. 
 
12. What should our community’s ultimate goals be in terms of arts 
education? 
 
We need more funding, we need more professional development, we need our 
Department of Ed to work with the Nevada Arts Council and all the school 
districts for us and all of our organizations to come together with a vision and a 
strategic plan that we can actually implement for our students. Our motto is: 
Whole Child, Whole School, Whole Community. 
 
I think what is happening to arts education nationally is that they finally put out a 
formal call for research in arts education and that data and those formal studies 
have been missing and that’s what has done us in this field a disservice. The 
NEA just put out a call for formal research and that’s really been missing – this 
work is just beginning. We just have not gotten that national research support in 
the way science and other subjects have. There’s been some but it’s scattered 
and it’s not cohesive or sequential. We need this research for the academics to 
buy into arts education.  
 
There’s the STEM coalition here and they’re doing in the fall another coalition 
and we’re going to have a section on STEAM and one person in the coalition 
wanted the data to see how arts education is a part of science – prove it they 
said. We don’t have that data now but that’s the next step. The people in STEM 
are all academic – they’re not big on anecdotal, whereas I think it’s a combo of 
data/stats/proof and also stories. When I was doing arts education in Tucson I 
did a lot of after-school programs (artist residencies in after-school programs at 
Parks and Rec for 12 weeks), parents would come up and talk about the impact 
on their children – they would say my kid is sharing what she’s learning, she 
practices, she was engaged, one sentence can tell you a lot, this tells me facts. 
How do you formalize this?    
 
The other thing for me would be when you’re doing evaluations, that you have 
someone else in the classroom to be the observer to record what’s going on, 
who’s answering, take photos, I think that’s important, how many kids raise their 
hand – that’s what we did with this dance actually, we did a video at the end of 
the concert at their recital, how did you feel before you started dance, how did 
you feel after, how did you feel on stage – we asked and video taped all thei kids’ 
answers, so you got a lot more out of it than a short survey.  
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Interview w/ Shakeh Ghoukasian, Executive and Artistic Director, Nevada School 
of the Arts – May 14, 2016, conducted by Melissa Jacobowitz 
 
1. What is the mission of the Nevada School of the Arts? 
 
NSA started in 1977 as a Saturday conservatory. Very shortly was housed at 
UNLV for quite a few years, there until 1993, UNLV ran out of space in Grant 
Hall, moved to Las Vegas Academy (first magnet arts high school in LV), quite a 
good marriage w/ scholarships etc, very reciprocal, they then ran out of space 
and CCSD had new rules with outside entities, bond issue, moved to commercial 
space, 2003 – 2005/7, conversations w/ Las Vegas City Council, they found the 
school a very viable org for Historic 5th Street School, invited to move there along 
with UNLV Design Center, Office of Cultural Affairs, American Institute of 
Architects, United Way, each have a designated space and share a common 
space – now basically three tenants, soon to be 40 years old, one of the long 
surviving non-profit org’s in Las Vegas. 
 
2. What services and programs do you offer the community? 
 
We are a community school – students are not chosen by talent or auditions or 
exams, open to everyone ages 3 – 93, adult students as well, open. NSA’s 
mission is to create access to music education with a high quality of instruction 
and create access to financially needy students who otherwise would not have 
the ability to attend. We partner w/ quite a few groups – CCSD is a community 
partnership in that we work with a lot of their school district orchestras, band 
leaders, and directors, help prepare children that do CCSD functions, a big mix, 
mostly CCSD students, some from private schools, some home schools, have 
partnered with CORE Academy (I Have a Dream Foundation) – now sole school 
to provide music instruction and scholarship through this, they have very specific 
mission that aligns access to quality music education, missions very aligned, 
have partnered with Henderson International School (private school) – opening a 
satellite location there, open not just to their students but all students in that area. 
Have done things with the Any Given Child Initiative at The Smith Center, was on 
their executive board, NSA faculty will do outreach concerts, partner with Las 







3. How do you measure the success of your programs? 
 
Our current goal is to grow our outreach – one of the difficult things is to have 
measured statistics, especially when applying for grants, they will always ask you 
about who is audience, what percentage of audience, answers always general to 
what we see, school open o anyone, our audiences open to anyone, concerts 
free or minimal charge, doesn’t exclude anyone, but it would be wonderful – 
there is so much research on what music does for the brain and how it helps 
students excel, we could see this through sheer stories of our seniors, we have 
10 seniors  - every year it is different – and interestingly enough very few of those 
kids are going into music, we have graduates going to MIT, UPenn, Yale, UNR, 
small fine arts college in Missouri, going to Arizona State – only a small 
percentage is in music but the interesting part is those that want to go to music 
can go because they’ve had wonderful training, but those that also have had 
academic level march along with musical training are still continuing their musical 
accolades, student who was a student at NSA from age 4 until she graduated, 
now a biologist at Tufts, soloing with an orchestra – tells a great story – great to 
see them keep music at such a high level in their lives, make it a part of their 
professional careers, something they can hold onto, must keep it up, that’s a very 
unique perspective to what we can provide, artist teachers, pedagogues, people 
who know how to guide and not superficially. We have four seniors, they’re all 
doing senior recitals equivalent to college recitals – that level of complexity, really 
great, not every kid does that but most participate – for a community skill when 
you start children so young and they can continue and keep that, that’s a major 
part of your self-esteem and brain development.  
 
MIT did a huge research project that most corporations now hire their employees 
based on arts education bc people who have had arts education have a different 
way of thinking, analytical thinking is different, interestingly enough one of my 
students was an amazing child – lots of accolades, as she was graduating, they 
always amaze me bc they come to me with their insight, established an rship, 
she said I actually can tell kids who do music in school – when we have our 
group studies in our high school IB program, I can pretty much pinpoint if they’ve 
had music training – I asked her how and she said well you do so much block 
learning and repetition and dissecting things to the smallest possible detail in 
music, those students are able to think that way about big projects, putting her 
own knowledge on academics, they have a way of thinking which is different from 
most students who look at the big project the musicians are used to breaking 
projects down into small targets, musicians have different approach to 
academics. I had another students who is a Stanford grad, lawyer, works for big 
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corp, said he wasn’t the best student but his ability to do what was demanded 
musically helped him with law school, able to do what he needed to do bc he had 
done it in music. They amaze me, another student who is a pediatrician and she 
says that her music skills of deciphering through things have helped her, we look 
at music as a frivolous, fun pursuit – well it can be fun but it takes a lot of 
perseverance to get to the fun part. I was listening to an interview on CBS – 
psychologist with children who has written a book about grit, life as a musician 
exemplifies grit, it is going after that one thing and keeping at it, that’s grit, when 
athletes do it it’s very visible, not as visible in musicians, but it is grit, at least for 
classical musicians, pop music is very different, in classical and jazz, there has to 
be something to be said about specific training and developing that and it doesn’t 
happen in two years, it’s a long term process, that’s the difference in developing 
your brain. 
 
4. How would you describe the current state of arts education in Southern 
Nevada, both inside and outside CCSD schools? 
 
I think it has improved tremendously bc our stakeholders for the most part and 
our parents and our public at large have not given in to all the major cuts in our 
education system and we perhaps have one of the better music and arts 
education districts than people realize, even though our ed system is ranked so 
low, we have a better arts music education system – not my opinion, pretty much 
a fact, we bring in a lot of guest clinicians and people are amazed at what we 
have here, a lot of people don’t know about the community beyond the Strip, 
music programs, at large. 
 
I think most importantly what we still need to cultivate as a city is excellence, 
that’s still lacking, we have huge numbers but due to lack of traditions, lack of 
more educated workforce, need to support that kind of training in the arts – to go 
beyond the masses to the next 500 who are at the top level, most big cities they 
all have community schools that are very much supported by donors and 
somewhat by city council and also have programs that support access to quality 
education and then also have academies within which services forty kids, in this 
city that’s looked upon – generally – why would I invest my money as a funder to 
support 50 kids instead of 5,000 kids, that’s a lack of tradition, arts are becoming 
a pretty big socioeconomic impact in our community, arts corridor, museums, 
downtown, even from the political perspective it’s probably being taken more 
seriously than it has been the last 20 years, the university has become such a big 
player. As a UNLV alumna, it’s great for me to know that we have a school of 
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music at UNLV, says something that it has evolved, but we have a long way to 
go – quality is something we need push for, greater numbers and quality. 
 
5. What can be achieved by integrating arts-based strategies into pre-K and 
K-12 classrooms? 
 
Integrating arts-based strategies is the beginning of what we were talking about – 
stimulating the brain to think a certain way, arts-integration is possible to do, the 
younger the better, we have a system where kids start at 6th grade, I wish we 
could start earlier, it’s all money, etc, the earlier the integration the better, it’s the 
same thing with starting learning languages, way too late, if we can find a way to 
do arts integration K – 6th in such a way that it’s in an every day classroom even 
in small doses but consistent and teachers have a specific curriculum and have 
been trained – not every teacher is taught those things at school, not part of 
training in education, it’s a huge project but it’s a possible project if you target 
certain things. 
 
6. How do you understand The Smith Center’s role in the arts community in 
Las Vegas? In terms of arts education? 
 
The Smith Center was very integral in the Any Given Child initiative we adopted 
for K – 8, that any child would have the ability to be exposed to music, TSC 
keeps doing that, they have the ability and commitment to do that, really great, 
and the fact that they engage the teachers. But what they do isn’t arts education, 
it’s an arts introduction: arts introduction is a great place to ignite an interest but 
it’s an arts introduction, having a student be exposed will ignite interest but it’s 
not art education, arts enrichment, arts introduction, arts outreach, it’s a really 
important component. Would love for your group to watch a TED talk by Yo Yo 
Ma on the importance of arts education, he does this entire hour talk on a lecture 
series at the Kennedy Center, fascinating the way he puts arts education and the 
importance in our society by introducing the Bach cello suites, if we have a set of 
educators understanding the importance of the arts not as a frivolity and not as 
an entertainment but as an integral part of our learning, then our future 
generations will only be benefiting. 
 
7. What do you think the ultimate goals of The Smith Center’s professional 
development program should be? How can/should we measure the 
success of this program in our community? 
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It’s a very important component of the big picture – I do not have training as a 
schoolteacher. I am lacking expertise to tell you what needs to be done, I’m a 
pedagogue in teaching an instrument so I know children’s learning stages and 
what happens and how the brain responds to cognitive learning, however for 
teachers I think The Smith Center has been such a big resource with Wolf Trapp 
and Kennedy Center, and the teachers who have gone through this you can 
really tell someone’s interest level, meeting teachers and principals at beginning, 
their personal commitment is there, then you have also the desire to learn – like 
that for any performing musician, might not have the skills to share your 
knowledge, musicians vs. teachers, you can learn, people who have peaked my 
interest and give me tools on how to teach different ages, it’s the same thing 
really, giving tools and opportunities for learning. 
 
I think first of all arts education can’t be done within a year, it needs to be a multi-
year consistent program over 4 years, any kid needs to play or do on a regular 
basis with a certain amount of input and same direction to have any sort of 
consistency, then I think you can have some sort of project, not a test, not 
another test, but maybe a project where you can have kids engaged in creating a 
big art piece together, and then see what their input is, how do they participate, 
but then again we have a very transient community, how do we choose a school 
with stability, there are so many factors involved. I think it needs to be a multi-
year project, mid-way checking in, at the end of two years see where the kids 
are, at the end of four years, then you have something to measure, turning this 
light bulb on. It’s very difficult to measure, even when you start a program it’s 
very interesting that some teachers do miracles, start a violin program mid-way 
and by Christmas time every principal wants to see a result, not going to get kids 
in group teaching to do much, what can you do in four months in a group setting, 
with so many aspects that need to go in there, any sort of arts integration would 
have the same issues – takes time for things to stop being scary. 
 
We can see results of arts exposure on test scores etc, in studies done on a 
national level, what is arts exposure – arts exposure creates discipline that goes 
on daily repetition and longevity, have lots of conversations with parents, what is 
one thing you do every day, need to create environment. 
 
8. What would be the future direction that you would like to see The Smith 
Center's PD programs go in? 
 
I would like them to engage some music teachers who are not necessarily 
classroom teachers – there’s something to be said when there’s young 
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performers coming in to play in the classroom, teachers talking to people who 
have been training, a little more immersion locally. 
 
I would say if all the teachers have been given similar type of training, not tests, 
but bring their collaborative forces together with some sort of project, bring all the 
teachers together and create a project as adults, adults are different from kids 
because we all come with our own baggage and convictions, we bring into 
everything we are, even as educators, it’s your background – so I think it would 
be great, it’s resources, it’s time, it’s one more thing, if there is an opportunity for 
all the teachers who are involved to find a project to do together, mural, talent 
show, etc – not a test, we’re so test-driven, numbers have to add up, and it’s not 
necessary.  
 
Measure success of NSA: qualitative, if you have good students, they will 
compete, you can look at events they’re in, orchestras they’re in, who has been 
concert masters, who are the winners, it’s numbers and placements, shows what 
the school does is successful, look at success of alumni, major scholarships, 
universities, if they continue in music, your training and your own perserverance 
is your own investment in your education. I had a student who graduated from 
Interlochen, she had 3 offers from 3 universities full tuition room and board in 
music, we have quite a few stories like that, that has to have a impact, that’s kind 
of our measurement but you can’t really measure music, it’s subjective, like at 
competitions, it’s not a math contest/ 
 
I think The Smith Center has done a great job but I think they could do a better 
job with connecting with smaller entities and not always making CCSD the major 
partner – there are a lot of valuable smaller organizations that could impact their 
mission in education and outreach. It just can’t be one big giant with all the 
political things attached to it. In a lot of cities Disney Hall in LA, Philharmonic, 
reaches out and does things with smaller schools, smaller schools came here, 
are they helping each other, visiting artists can go across and do master classes, 
nurturing young up and coming artists, don’t have same classical programming 
here, but even if we do that would be a wonderful way to create opportunities for 
master classes, let’s face it, we’re not in LA, we’re not in NY, we’re very isolated, 
part of our mission is bringing in a lot of guest artists for students to have 
opportunities to work with, a lot come bc it’s also a great recruitment opportunity, 
they’re shocked there are students here who can actually place, start courting the 
students, the more opportunities students have like that, the more exposed they 
are to great artists, not just seeing them on stage, but sit across from someone 
and you can ask questions, for young people this is a huge deal. 
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Recommended TED talk: Yo Yo Ma TED talk at Kennedy Center – Nancy Hanks 
lecture – 2003 – YouTube, sponsored by American for the Arts, Yo Yo Ma is a 
great advocate and educator for the arts and he’s collaborated with jazz, silk 






































Interview w/ Bree Sargent, Education Director at Acadiana Center for the Arts in 
Lafayette, LA – May 20, 2016, conducted by Melissa Jacobowitz 
 
 
1) What is the structure of your professional development program for teachers? 
 
Very similar to The Smith Center – also Kennedy Center partners. Been around 
since 1975 – arts in education was our base program, why we were created as 
an arts council. In 2010 we were charged with moving into and managing an arts 
center. In 2011 we opened a small theater. We continue to do all of our programs 
from before but we also do more now on top it – the growth has changed each of 
our programs. 
 
Mostly we bring in musicians, bands, but also theater and dance and everything 
else.  
 
Professional development: Kennedy Center Partner since 1993. We’ve gone in 
and out of phases of doing more in-depth work. Currently on same model as 
Smith Center – 3-hour PD workshops, some classroom modeling. Also other 
programs that use professional development as a model, somewhat similar to 
The Smith Center’s pre-K programs. PACE– year-long artist residency program, 
K – 3rd – classroom teachers still there in room with teaching artists, rather than 
putting a program in with a book, we put it in with a teaching artist. Artist actually 
leading the classes, teachers there absorbing the info – we consider this part of 
professional development. Once a week for 32 weeks – for a 45 minute session. 
Set a goal at beginning of the year. We don’t have art classes in our elementary 
schools in our district, only music – except at academy schools. Principal decides 
which grade level gets the teaching artist residencies. Issues with consistency for 
students, some students get it multiple years and some don’t. Very difficult to 
assess student learning – easier to assess teacher learning and practice than it 
is to assess student achievement – how to trace kids who have had exposure 
etc. Some evaluation is better than nothing – better to show something that can 
be. Assess from beginning of year to end of year rather than year-over-year. 
 
2) What are the ultimate goals of your professional development program for 
teachers? 
 
Our ultimate goal would be to build capacity because there’s only so much 
money and only so many teaching artists that can do this work. We love art for 
art’s sake but with funding the way it has been forever in the arts, we found that 
arts integration really works. PACE is working and teachers are starting to see 
improvement in other subjects outside the arts. Building capacity of a group of 
people who can impact more children using the arts and beginning to change the 
model of teaching into something that is of course more meaningful to all 
learners – ultimate goal is to spread the gospel of arts integration and arts 
education. Not so much overall achievement but teaching in a different way – 
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getting teachers used to this so this is second nature, making them more 
comfortable with using the arts to teach in their regular everyday teaching. We 
have people who are teaching artists and arts educators who come to our 
professional development but we really design it for generalist educators. Kids 
who have already found the arts are there – this is about bringing those other 
kids into the fold who haven’t found the arts who are in regular and/or other 
classes and finding that other way of learning.  
 
How do you advertise your PD program?   
 We do an arts and education showcase at the beginning of every school 
year, we’ve done it for a long time, we invite everyone who wants to come, it’s 
held at our center, we have performers, unveil the whole season of offerings.  We 
start school in August and do the showcase in September, show teachers here’s 
all the things we’re doing this year. The District has actually paid for a lot of this 
for our teachers, we work in partnership with our public school system but we 
have people outside our parish/county and homeschoolers too. At the showcase 
we also invite other arts organizations in the area, museums, galleries, different 
things students can participate in – one-stop shop for teachers to see what they 
have access to, field trips, etc, we offer them food and wine, tell them about all 
the things that are coming up – touring artists that have performances that go 
into the schools, showcase professional development, we train a lot of local 
teaching artists to present, they will attend the showcase to advertise their 
workshops too. We also produce a catalogue of offerings each year and send it 
out to all schools. Of course we also advertise through social media, email lists 
etc. We also have an arts liaison in all of our public schools – give the info to 
them and they spread the word, principal assigns or people volunteer, send 
everything out through them. If workshops have a particular subject matter focus, 
send to that department within the school district and then the math or science or 
whatever department will send it out.  
 We do the majority of our workshops at our center in the evenings but 
we’ve also tried doing them in the schools and offering principals 10 free spots 
(charge a nominal fee for buy-in, so people don’t flake – between $5 and $10). 
Always provide dinner in the 3-hour workshops in the evenings. Has become 
more difficult recently with recent changes with testing, etc – attendance has 
lowered because of this. Also a lot of changes in our District recently, currently 
gathering new people, changed our model to be less in-depth and trying to find 
what people are looking for. Big importance of arts liaison – they get a lot of 
opportunities for their schools. District is made up of 42 schools and we work with 
a lot of the schools in our outlying areas – have about 80 arts liaisons, we know 
them all, they know the heartbeat of their school because they’re really involved, 
usually have 2 or 3 per school, arts people are great but we love having non-arts 
teachers as well, it means more coming from the non-arts. 
 




Our evaluation is very minimal. We realize that we lack in assessment and 
evaluation because we’re busy doing too much. We often ask ourselves - do you 
do the program or do you evaluate it? We have evaluations that teachers fill out 
after each workshop that are consistent (don’t change by content of workshop). 
Sometimes a workshop presenter will also have additional questions, esp if it’s a 
new workshop that they’re doing. After the teachers leave we sit down with the 
presenter and go through the responses.  
 
We also do an impact survey from the Kennedy Center that follows up with 
teachers on all workshops from the beginning of the year and asking them what 
kind of impact it’s had on their practice – we can see what’s working, if people 
are using different art forms, different curriculum. We also survey at beginning of 
year on interests. We also seek to see what the district’s focuses are to align 
ours with theirs. We are trying to answer the same questions you’re trying to 
answer this year. Schools have to have performance plans too – we will try to 
align what we’re presenting with what they’re looking for. Impact surveys are a lot 
more useful and say a lot more than the satisfaction-style survey given out right 
at the end of workshops – what are teachers actually doing? We also have lots of 
informal conversations with people about what they’re using. When we’re doing 
classroom modeling work is when we see big changes. A lot more informal 
evaluation. We recently implemented a new survey developed with help from the 
District – one new very useful question they added is, what do you need to 
implement this? Very useful for arts center to use this and be responsive and 
help. 
 
PACE survey – artists rotate half-way through the year – different 
medium/genres. One survey given out at end of each semester.  
 
I suggested the pre- and post- format for teachers and asked her opinion – it’s a 
great idea to move to this format. I don’t know why we wouldn’t do this. I think 
this would be a really interesting idea to ask before and ask it again. Some of the 
teaching artists who lead the workshops do this informally – ask people where 
everyone is in the room. That would be interesting to do for funders. 
 We do do pre-test and post-test with students for PACE – assesses their 
knowledge in the arts. We would love to assess test scores and math etc but 
we’re not qualified to measure this – we just ask teachers if they’ve observed 
academic improvements. We have another organization in our area saying what 
they’re doing is impacting scores – and the District said to stop saying that 
because it’s impossible to prove that it’s this program doing this over other 
programs the students are exposed to. In terms of pre- and post- tests given to 
students in the PACE program, they’re knowledge and skill based questions – 
right and wrong answers. Back in the day we were not assessing in any real or 
authentic sense but several years ago when our district put a big focus on 
assessment they said we have to assess the same way they assess – we got a 
grant and had a Kennedy Center teaching artist come in and help us develop 
knowledge assessments. They’re all teaching artists leading these courses – 
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they’re artists, their degrees are not in education, and they’ve re-shaped how 
they teach over time, and we’ve changed the way we assess based on that. By 
the time they’re in 2nd grade now, they know all of this already, and scores don’t 
show much improvement because scores are already really high in the first place 
– only adjusted slightly up until now but this summer planning to re-do the pre- 
and post- tests to reflect changes in the District’s learning models. Movement has 
a better grasp on it than visual. 
 
4) Is your program integrated into the teacher’s lesson plans?  
 
We’ve done teacher surveys on what are you interested in, look to local 
teaching artists to see what they’ve had success in, see what the District is 
focusing on to offer opportunities that are aligned with District priorities – call 
district data analyst to see what they’re looking at, what do we need to be 
looking at – achievement gap, language gap, poverty gap, let’s see how we can 
address these really big scary issues through the arts and our professional 
development program. Very wide-reaching what we’re trying to bring in – not 
very directed, trying to answer as many questions as we can. I don’t think that’s 
necessarily the way to do it but it is where we are right now. We should be able 
to rely heavily on our partners and it’s not always easy. 
 
5) How many teachers participate in your program on an annual basis? 
 
We offer between 8 and 10 workshops per year. We have the occasional 
workshop with 5 people in it, most cap around 30. Avg. workshop has probably 
about 15 people in it. A couple hundred teachers overall if you just count 
professional development workshops. It’s been higher. Some teachers do 
multiple some only one – no rules about this, can come to as many as you 
want. This year thinking of doing something like a membership with incentives. 
 
PACE program is about 200 classrooms every year with the 32-week sessions 
– about 200 teachers impacted. We used to do PACE for pre-K – was called 
LA4 – it kind of withered a bit but there’s a lot more focus on it again. Really 
pushing and talking about it again now. Pre-K is kind of insular. We used to do 
a lot of professional development just for them – we brought in teaching artists 
who would spend a lot of time with pre-K teachers but we haven’t had that in 
years. We had a grant for this that had a lot of evaluation requirements and 
forms. Had incredible tracking for that program – grant team was evaluating but 
center wasn’t. 
 
6) Do you use an online survey tool? If so, what are the benefits and the 
drawbacks to the tool you are using.  
 
 We do all surveys on paper at this point. We don’t have any teachers email 
addresses – we’re just in the schools, easy just to hand them something. In 
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general our art center does everything electronically except with teachers – 
teachers still even use faxes. 
 
 Impact surveys are sent out via mail with SASE. Suggested using online survey 
tools - We would consider doing SurveyMonkey – we could just collect their 
email addresses.  
 
7) What method/software do you currently use to compile and provide data 
summaries from your surveys? Do you like it? 
 
 In terms of the student assessments in the PACE program, we have a grading 
key that our artists have all agreed to – points allocated to different answers. 
Teaching artists grade the pre- and post- tests and give them to us and we use 
an Excel spreadsheet by teacher and inside has a sheet for each student, pre-
set with formulas, put in for pre-test and put in for post-test and it automatically 
calculates the percent improvement for each student and then we do 
aggregates by classes, grades, schools, etc. Try to keep as much information as 
we can – I know what school had what grade level. We’ll compare who’s had 
teaching artists over multiple grades. We were working with a former PACE 
artist who was doing his doctoral work at LSU on professional development 
evaluation so he was doing it for us but something happened and now he’s not – 
he helped us to build all of that and look at it and he was helping us analyze it 
but he’s not anymore so now it’s mostly just numbers. This percent of kids 
improved this much, this percent improved this much. I wish someone who 
really knew what they were doing helped us.  
 
 For the surveys given out at the end of professional development workshops, 
we look at them with our teaching artists but mostly just look at them to see what 
really spoke to teachers – more holistic, we don’t have any particular no sheet or 
dashboard to compile this data. 
 
8) What do you consider the biggest obstacle in professional development? 
 
 I guess just getting more people to our workshops – this is our biggest problem. 
Every year we talk about how we can get more people here. Afraid of district 
cutting our programs – our district offers a lot of professional development 
opportunities, people too tired to go to more. We had so many great people over 
the years but they’re all retiring and we haven’t found that next generation of 
teachers yet. I need to pay attention to professional development again – PACE 
really is our lighthouse program, it gets a lot of attention, what everyone knows 
about – have ignored the other ones in some ways, we’ve ignored it for too long, 
it’s really an afterthought at this point – sometimes we create prof. dev. 
workshops around a particular gallery show or performance coming in the 
theater bc it’s so hard to get kids down to the center. Teachers are overworked 
and exhausted and it’s extra time out of the day. Biggest hurdle is we just don’t 
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have the audience we need to sustain it because it’s very expensive to offer. So 
important but it’s getting harder to validate it for our district to fund it.  
 
Teachers do get CEU’s from our workshops. 
 
9) If you could change one aspect of your program and how it functions what 
would it be? 
 
I wish we could do deeper work with our professional development but in order to 
do that we need to build an audience. I wish we could do more follow-up after 
workshops – take those 10 people who are really interested and make it more 
meaningful because we’re not changing teacher practice right now the way we’re 
doing things. 3-hours is shallow – it takes 7 times to learn something. We would 
like to change the PACE model to bring in an arts coaching idea to where we’re 
really on the ground teaching teachers to do this work and that embedded on the 
job training – I think we could do it and start to really see change. It would really 
start to show what we can do. Right now we’re not showing anything, we’re just 
going through the motions – more, deeper, richer, more meaningful, and would 
produce results, as opposed to what we’re doing now which just can’t. 
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Interview w/ Susana Browne, Education Director, Maui Arts & Cultural Center, 
Kahului, HI – July 11, 2016, conducted by Melissa Jacobowitz 
 
 
1) What is the structure of your professional development program for teachers? 
 
That’s kind of a big question because we’ve been doing it for quite a few years. 
We opened in 1994 and we joined the Kennedy Center Partners in Education 
Program in 1995. We’re one of the older teams and we’ve been doing a lot of PD 
in a variety of ways. I have been in this position since 1998 so I’m really aware of 
all of it. We still offer the 3-hour workshops and all-day workshops but we 
organize our workshops into courses so teachers can have a choice – they can 
take a whole course and get continuing education credits or they can take one or 
two workshops.  
 
CEU’s go through the Hawaii Department of Education – they give the credits, 
they go toward teachers’ re-certification and re-classification so after 15 credits 
they can move up on the pay scale, most of our courses are 3 credits, so 5 of our 
courses and they can move up on the pay scale. You don’t just sit there and go 
to the workshop though, it’s quite rigorous, which I think is great – in addition to 
going to the workshops, they have to produce a “learning results portfolio,” so 
they have to implement what they learned in the workshop and document it with 
3 lessons plans and student work from those lessons and reflections from both 
students and teachers and a final reflection – it’s a lot of work but those portfolios 
are an amazing way of evaluating the impact – you can see exactly what is 
happening and the quality of the portfolio shows you if the teacher really got it or 
if they’re just kind of faking it. That’s one of the things we do.  
 
We also bring Kennedy Center and local presenters in to do demonstration 
lessons in the classroom where teachers observe them and they have a de-
briefing and usually teachers also have an observation protocol where they take 
notes on what they’re seeing and we always have a de-brief afterward and those 
are usually connected to a teacher workshop, as well. We also do summer 
institutes – same kind of thing, just 3 or 4 days, they can get credits for it.  
 
In the last couple of years, we’ve moved to a new model where we’re training 
some of our teachers to be “strategy keepers” – really getting good at the 
strategies and they’re then a resource for the other teachers, strategies coming 
from Kennedy Center teaching artists, Shaun Lane, Marcia Daft – Moving 
Through Math – those are really deep, they spend a lot of hours working with the 
teaching artist, the TA comes in and observes the teacher in the classroom and 
gives feedback, and the two co-teach together. We also have collaboration 
residencies where a teacher and a TA work together with students in the 
classroom and that’s a multi-session residency of 10 – 12 sessions, they plan a 
unit, they teach it together, and they assess it together.  
 
Courses go by hours – requirement is 24 contacts for 3 PD credits, usually 6 – 8 
workshops. Courses are organized usually around a theme, even if very broad – 
for a couple years we had a grant for early childhood development, there were a 
variety of different workshops but all specifically for early childhood learning. This 
year we’re doing something a little bit new – we have one local teaching artist 
who is doing a multi-session course called Paper Engineering: Pop-Up Books as 
an Assessment of Content Knowledge – this artist is very active and has done a 
lot with teachers. Goes from September – January. 
 
2) What are the ultimate goals of your professional development program for 
teachers? 
 
The ultimate goal is that the arts are integrated into as many classrooms as 
possible. We want every teacher on Maui to be teaching through the arts – which 
is of course a big wish. We do have a fully arts integrated public school here – 
those teachers are required to teach fully through the arts, K – 5. 
 
 
3) How do you advertise your PD program?   
 
We have a catalogue we send out to every teacher on Maui – it has all of our 
offerings, PD’s as well as school shows we offer and also Can Do Days where 
kids come to our center and go through sessions in dance, drama, and visual art 
– there are over 6,000 kids a year that we service, we also have a gallery here so 
there are exhibits they can come to. Our catalogue is a tremendous amount of 
work. 
 
We also have a website and our education page on there has everything too. 
And the DOE has a PD website that has all the courses they offer so our courses 
are on there too. 
 
4) How do you evaluate if your professional development program is reaching 
your goals? 
 
There’s several ways. Quantitatively, we see how many teachers are coming, we 
do what the Kennedy Center does – keep track of teachers’ hours of attending 
PD, for every 32 hours of PD over 2 years time, they get a Certificate of Study 
Award, they get a level every time they get 32 hours, some when they get to level 
10 they become master arts integration teachers – we have teachers who have 
been taking so many workshops for so long they’ve reached 10th level of master 
level – this past year we had 45 teachers getting awards, so we know we’re 
doing something right when so many teachers come and continue to come.  
 
I am at every workshop and I evaluate each workshop and we have an 
evaluation form the teachers get. We have an Arts Education Advisory 
Committee made up of principals and teachers so we can feedback from them. 
We can also see what’s going on in the schools – I go into the schools all the 
time and observe what’s going on. The fact that we have principals now who are 
paying for their teachers to come to our summer institute – that’s a way of 
evaluating too, if the principal won’t pay for it they don’t value it.  
 
Our evaluation form is based on the Kennedy Center model. 
 
5) Is your program integrated into the teacher’s lesson plans? 
 
We can’t not know everything that’s going on. My Education Partner is very well-
known all over the country, Candy knows her very well, people from other states 
come here and visit her (head of the arts-integrated school), she is now the 
Program Director for Turnaround Arts Hawaii (President’s Committee of Arts and 
Humanities) – I keep very close contact with her and meet with her a couple 
times a week. I keep up on the literature and know what’s happening with next 
generation science standards and common core and the new arts standards – I 
have to keep up on all that, I’m very connected to our other partners in Honolulu, 
state-wide partnership, and we’re connected to our DOE, it’s a big web where 
we’re all communicating – we’re very lucky, I think because we’re a small state, it 
makes it much easier. We’ve also been really lucky that we’ve been able to 
generate funds and hire some outstanding people – Kennedy Center employees 
as consultants. 
 
6)  How many teachers participate in your program on an annual basis?  
 
Don’t count repeat workshops – consider workshops and summer institute, 
about 100 unduplicated teachers a year, we now have a summer institute for 
secondary teachers and we’re trying to get more secondary teachers  
 
 
7) Do you use an online survey tool? If so, what are the benefits and the 
drawbacks to the tool you are using.  
 
We have talked about doing online surveys but we haven’t really done it. I think 
it’s a great idea but we just haven’t done it. 
 
8) What do you consider the biggest obstacle in professional development?  
 
Money is always a big one – money is a constant. If you had no money 
problems, I think it would be a lot easier. It was difficult during No Child Left 
Behind with all the testing – there’s still testing now, it’s not like the testing went 
away. Everyone has the challenge of constantly offering courses that the 
teachers want to take and getting them the very best considering the finances 









9) If you could change one aspect of your program and how it functions what 
would it be? 
 
Hard to say because our program is constantly changing. We’re constantly 
evaluating what we’re doing – we’re pretty much always trying to figure out 
what we need and fix it and bring it up to date. We’ve been very lucky that we 
have really good funding from the County of Maui so that’s been just fantastic. 
Probably one thing would be to be able to offer more work to our local teaching 
artists so they could actually make a living as a teaching artist. It’s very difficult 
and it’s hard to develop new teaching artists bc you can’t give them all of the 
things they need, such as medical insurance and full-time employment – 
something the whole field recognizes as a problem. 
 




Interview w/ Charlotte B. Tabereaux, Ph.D., Education Director, MSU Riley Center 




1) What is the structure of your professional development program for teachers? 
 
Our PD program is based on the Kennedy Center Partners in Education 
program. We opened in 2006 and became a Kennedy Center partner in 2007. 
The first year I started I tried to offer workshops strictly about each of the shows 
we brought kids in to see – we did activities before and after the show. The first 
year went well. We bring in a minimum of two Kennedy Center teaching artists 
each year – the length of time of the visits vary, 2-days, 1-day. I usually bring 
them in the day before the workshop, we do a workshop morning session from 
8am – 11am, have lunch, and then go to a school. The Kennedy Center artist 
then does a classroom demo, we all observe, and then we have reflection time 
until the end of the day. The teachers get CEU’s for this. I have had as many as 
8 workshops a year and as few as 3 or 4. When we do more, we have 
complications with getting teachers to participate. With all the testing and 
Common Core, principals have stopped allowing teachers to have personal 
professional development days (teacher used to have 2 PD days). I’ve done 
workshops on Saturdays but my numbers went down when I did those. 
 
So we conjured up a new program that has worked beautifully – after all these 
years we finally feel like we’ve hit the right medium. We call it ART SMART – we 
name the schools who join “MSU Riley Center Arts & Education Schools” and 
what it requires is that the principal signs off on it, there are some rules, the 
district Superintendent has agreed to pay substitute teachers for one teacher 
from every school that wanted to be a part of this: out of 22 schools, 17 signed 
up to participate. The ones who did not sign up were 3 high schools – high 
schools tend not to do as much arts integration as K – 8. A couple of our 
elementary schools also couldn’t sign up because they’re failing schools and 
they’re not allowed to – they’re only allowed to work on bringing their test scores 
up. Each school has a coordinator, they serve as an Arts Liaison, and they’re 
required to go to all the workshops and bring what they learn back to their 
schools. I become a mentor for them – this year we had 24 hours of PD – they 
were required to take 2 of the 3 lessons they learned from the artist and turn 
them into arts-integrated lesson plans fitting my lesson plan format and they had 
to do that lesson in their classroom and artifacts (pictures, examples of kids’ 
work) had to be turned in, and right now we’re proofing and editing those and will 
be featuring them on our website. In the past I’ve asked for teachers to give me 
lesson plans they’ve developed but this is more formal. Their subs are dedicated, 
they love it, they volunteer to be the arts liaison. 3 of them got to go to the 
Kennedy Center for the arts integration conference this summer. We made 
posters for each school, we got publicity in the paper. And I mentor teachers and 
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a lot will call me and ask me to come watch their lesson – I try to get them to 
share with other teachers so they can come up with even more stuff.  
 
I gave several other workshops this year – I gave a grant-writing workshop 
because teachers really need that to get grants to do things for the arts. I do 
workshops for all our MSU education students, I give a 3-hour arts integration 
workshop to remind them of all the ways they can incorporate the arts and get 
them excited. I think it’s important because then they don’t go into our schools to 
teach without knowing we’re here – I also do advertisements on the shows of the 
year. 
 
2) What are the ultimate goals of your professional development program for 
teachers? 
 
Our ultimate goal is to have every teacher in the two school districts we work 
using arts integration. We’re very lucky, our Mississippi Arts Commission has a 
state-wide program in arts integration called Whole Schools Initiative (WIS) – you 
apply to be a Whole School at the state level and for 6 years you go through a 
program where they give you $5,000 every year to bring in teaching artists and 
they train the teachers in a 4-day workshop in the summer, which is usually at 
our center, and they have a Fall and Spring retreat, one day each, for updating 
and more workshops. We have 3 or 4 schools who are members and we have 
one that’s called a model school and they’re chosen and get some money and 
people come to see their school: they’re a level A school in our state and it’s 
because of the arts – we can show the arts’ relationship to test scores through 
this. Other schools’ test scores rise when they become part of this program – 
we’re hoping to capture this in data. 
 
We’ve also applied to be an Any Given Child site and if so we will have a 
researcher who will do all of our research on students in the district and the 
effects of arts integration. 
 
I wrote my dissertation on the Whole Schools initiative – my summary was 
actually a recommendation for our legislature on what they should do to make 
this happen in all schools. 
 
 
3) How do you advertise your PD program?   
 
Of course through email with my Arts Liaisons. I do send the basic stuff at the 
beginning of the year to the principals but usually my teachers will go to their 
principals to say they want to do this. I’ve had some teachers be Arts Liaisons for 
ten years. If I have someone who doesn’t do a good job, I encourage the 
principal to branch out. I also used to do a brochure of my entire educational 
season but now we do just a postcard of the shows and don’t mention the 
workshops because we’re trying to focus on the schools who really want this. 
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We used to open our workshops to any teachers who wanted to come but we 
were only getting pockets of arts integration and missing out on principals being 
involved. I do design posters for the teachers to put up in their faculty lounges. I 
bring the flyers to the schools and they put them in the teachers’ boxes at the 
beginning of the year. I work closely with the school secretaries – I try to build 
relationships to make sure they put the flyers out. We are a small town so our 
newspapers and TV stations are good to cover what we do – that is a great 
encouragement. We have an education component on our website and we have 
education things but with these new lesson plans we’re putting up we’re going to 
start a blog so teachers can respond to the lesson plans and ask questions. They 
have really pushed Professional Learning Communities in our schools and I have 
encouraged our Arts Liaisons to use this but there’s just so much going on – I try 
to encourage them to come to me but after school they’re so drained. You have 
to do 5 hours to get CEU’s in our state. After-school they’re just brain-dead and 
that’s why I went to Saturdays and now I’m back to within the school day. I buy 
them lunch and they love having time together and eating together – it’s amazing 
what food does. It costs money but it’s just worth it I’ve found for the talks, getting 
to know each other – I think it’s been really important. They talk about what they 
did that morning with the teaching artist.  
 
4) How do you evaluate if your professional development program is reaching 
your goals? 
 
And at the end of every workshop, I give out a one-page sheet, and at the end 
my intern types up a one-sheet and he/she does an average so I can tell the 
Kennedy Center that each workshop had a 4.8 average rating or whatnot and I 
think that helps them know that our teachers are pleased. I ask questions like 
how do you intend to use this in your classroom. 
 
What they like, what they didn’t like, was it helpful, how will they use it the 
classroom, and what else do they need to incorporate it and that guides me on 
what to do next. The overall satisfaction rating is always so high except for 
students/pre-service teachers. 
 
I do know and feel that I need to survey the teachers about each of our shows 
and I swear it’s so difficult to get them to send it back by you can’t get them to fill 
it out when kids are there. Even workshops – I know a lot of places are switching 
to SurveyMonkey and I had planned to send one out at the beginning of this year 
– I wanted to do a pre- and post- with the MSU Riley Center schools.  
 
 
5) Is your program integrated into the teacher’s lesson plans? 
 
I studied Common Core for years before they implemented it here and I did 
heavy Common Core for 2- 3 years there and now they’ve renamed it in MS – 
they’re angry, a lot of our parents hated it – I think that’s the reason some of the 
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principals finally came around because Common Core said go deeper and I don’t 
know how you go deeper without getting into the arts and using arts to make a 
concept really come alive. This helped them realize the importance of the hands-
on approach of the arts and how they help students think differently. We put arts 
standards and state standards side-by-side for lessons plans – having a template 
is very important. Our template isn’t necessarily the best but it’s straightforward. 
All schools have different ways of doing their lesson plans – I wish we’d focus on 
a standard way of presenting it.  
 
I think artifacts are so important – I want to see the children’s art work or a 
picture of them doing what you tell me they’re doing. The plan is actually to get 
the teachers to start videotaping each other – I think having a teacher on their 
planning time coming to videotape you doing important parts of your lesson 
would be so cool. 
 
I gave them evaluation of the whole year at the end of the year celebration. I do 
think a pre- and post- test would be very helpful. 
 
 
6)  How many teachers participate in your program on an annual basis?  
 
Just last year was the change to the new format with only designated liaisons 
participating. Before workshops were held with up to 40 participants and on 
Saturdays as few as 12. Right now we’re trying to focus on the liaisons.  
 
About 30 teachers participated in the workshops last year – Kennedy Center 
teachers usually have a cut-off of 30. Some schools have 2 arts liaisons. If I 
didn’t have 30 or someone said they could take more, then I would open it up 
and invite a few more teachers. Last year at one point I let a whole graduate 
class come because it was possible. 
 
8) What do you consider the biggest obstacle in professional development?  
 
 Up until this past year it was getting the teachers here. We fought for years to 
figure out how to get the principals to let them come. On Saturdays I let teachers 
bring their children and do art activities with my interns but it didn’t change the 
numbers enough. This new cohort structure has really taken care of that. They 
know all year when the workshops are, what to expect. I kind of spoonfeed them 
but with everything going on I don’t mind sending reminders and letting them 
know everything ahead of time. It also gives them time to incorporate shows etc 
into their lessons. I look at teacher feedback on what they want more of. Now 
we’re trying media arts.                
 
9) If you could change one aspect of your program and how it functions what 




We just made a very successful change. There is a part of me that doesn’t like to 
leave teachers out. But I teach additional professional arts integration PD 
workshops to surrounding districts paid for by the other districts and during these 
I tell them all about what we do. That makes me feel better – they know they can 
go through MSET and get the courses through me. It’s a great advertisement for 
us and it’s a great way to make sure all the teachers out there who want to use 
the arts can get a day full of activities. I also give them a disk with all my 
resources, I give them my PowerPoint’s, I literally share all of it so they can take 
it back and use it. 
 
Of the two districts we serve, the Meridian Public School District is 90% African 
American with 11 schools and a 65% graduation rate: this is the District we’re 
applying for for Any Given Child – low socioeconomic kids do well with the arts. 
Our other school district is the Lauderdale County School District, which is 80% 
white – white flight to County schools occurred with integration. We also have a 
new Superintendent in Meridian who is gung ho about the arts and we’re very 
































Rebel Outreach Project Benchmark Study 
 
 The Smith Center Acadiana Center for the Arts MSU Riley Center for Education 
& Performing Arts 
Maui Arts & Cultural Center 
Location Las Vegas, NV Lafayette, Louisiana Meridian, Mississippi Kahului, Hawaii 
Year Founded 1999 incorporation of non-profit; 
2012 opening of arts center 
building 
1975 incorporation of non-profit; 
2010 opening of arts center 
building 
1996 1984 incorporation of non-profit; 
1994 opening of arts center 
Annual Budget $38,306,071 (2013 – 2014) $2,164,680 (2014 – 2015)  $9,105,906 (2013 – 2014) 
Mission Statement “To provide and preserve a high-
quality performing arts center that 
is embraced by the community and 
recognized as a vital force by 
supporting artistic excellence, 
education and inspiration for all.” 
“Fostering art and culture in 
Acadiana” 
“The MSU Riley Center for 
Education & Performing Arts is 
committed to entertain and enrich, 
further lifelong learning, and 
improve the quality of life for people 
of Mississippi and West Alabama 
through education and the arts, 
while enhancing the reputation and 
offerings of Mississippi State 
University.” 
“To establish and promote a center 
for the cultural, visual, and 
performing arts” 
Programs Broadway shows; Cabaret Jazz; 
Nevada Ballet Theater; Las Vegas 
Philharmonic; Broadway in the 
Hood; concerts, theater; Education 
& Outreach programs  
Education and outreach activities 
for all ages; grant funds and 
assistance to nonprofits; visual art 
exhibits; performances, such as 
theater, jazz, and dance; film 
screenings 
Theater w/ performing arts series 
(music, theater, dance); 
educational programs; conference 
center 
Film screenings, music, theater, 
dance, Hawaiian cultural offerings, 
Artists in the Community education 
and engagement program, 
festivals, visual arts gallery, arts 






For K-12 teachers: 3-hour 
professional development 
workshops offered by teaching 
artists throughout school year, 
demonstration teaching in 
classrooms, & 2-day arts 
3-hour professional development 
workshops offered by teaching 
artists throughout school year for K 
– 12 teachers (charge $5 - $10 
nominal fee for “buy-in,” provide 
dinner at workshops); PACE 
ART SMART cohort program: 
principals sign up their school to 
participate (participating schools 
are called “MSU Riley Center Arts 
& Education Schools”) and the 
District pays for a substitute for one 
3-hour and all-day workshops – can 
be taken individually or as 
organized themed “courses” for 
CEU’s; teaching artist 
demonstration teaching in 
classrooms, teachers watch 
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integration institute offered in the 
summer; For Pre-K teachers: 3-
hour professional development 
workshops offered by teaching 
artists throughout school year & 7-
week teaching artist residencies in 
pre-K classrooms 
program: year-long artist residency 
(different artist each semester) & 
PD program in K – 3rd classrooms, 
artists teach 45-minute classes 
once a week for 32 weeks 
teacher (“Arts Liaison”) from each 
participating school to attend all the 
arts-integration workshops offered 
in the year and bring what they 
learn back to their schools – 
participating teachers are required 
to turn in formal lesson plans and 
student artifacts at the end of the 
year to receive CEU credits; 
workshops offered are 3 hours in 
the morning followed by provided 
lunch and then a teaching 
demonstration in the afternoon, all 
offered during school hours; Riley 
Center Education Director also 
offers workshops to surrounding 
Districts paid for by the Districts 
following “observation protocol,” 
demonstrations are then followed 
by a de-brief; 3 to 4 day summer 
institute; “strategy keeper” program 
where certain teachers work in-
depth with Kennedy Center 
teaching artists, including the TA 
observing the teacher in the 
classroom and providing them 
feedback and co-teaching in the 
teacher’s classroom, to then share 
strategies with other teachers; 
“collaboration residencies” where a 
teacher and a TA work together 
with students in the classroom as 
part of a multi-session residency of 
10 – 12 sessions, plan a unit 
together, teach it together, and 
assess it together 
PD Primary 
Program Partners 
K-12: Kennedy Center Partners in 
Education Program, Clark County 
School District; Pre-K: Wolf Trap  
Kennedy Center Partners in 
Education Program, Lafayette 
Parish School System 
Kennedy Center Partners in 
Education Program, Mississippi 
Arts Commission (“Whole Schools 
Initiative”), Meridian Public School 
District, Lauderdale County School 
District 
Kennedy Center Partners in 
Education Program, Hawaii 
Department of Education, the 
County of Maui 
Stated Goals for 
PD Programming 
Increase teachers’ confidence and 
comfort level in using arts in the 
classroom; help teachers reach 
learning objectives with arts-based 
strategies 
Build local teachers’ capacity for 
arts integration in schools; change 
teaching models to be more 
meaningful to all types of learners; 
make using arts in the classroom 
second-nature to teachers so they 
use it in their general every day 
teaching 
Have every teacher in the school 
districts we work using arts 
integration 
That the arts are integrated into as 
many classrooms as possible: we 
want every teacher on Maui to be 






Work with CCSD Partnership office 
to advertise; in-school 
ambassadors send invites to 
colleagues, are asked to put 
together teams from participating 
schools to come to workshops 
together to support one another 
and share learning and 
experiences 
Arts & education showcase offered 
at the arts center at the beginning 
of every school year (unveils entire 
season of arts opportunities 
available to teachers, other arts 
org’s also showcase their offerings 
for teachers/students, “one-stop 
shop” for teachers); produce 
catalogue of offerings and send out 
to all schools; advertise through 
social media; advertise through 
Arts Liaisons assigned in each 
public school; if workshops have a 
particular subject matter focus, 
advertise to that subject’s 
department in the school district   
Emails are sent to principals and 
Arts Liaisons at each school; 
posters are given to Arts Liaisons 
to post in faculty lounges; fliers are 
developed and put in all teachers’ 
boxes at the beginning of the year 
The center produces a catalogue 
with all PD and other art-related 
offerings for students and teachers 
that is sent out to all teachers on 
Maui; arts center website has an 
education section with all offerings 
listed; the Department of Education 
lists all PD offerings on their 
website 
Evaluation Tools 
Utilized for PD 
Programming  
K-12: One-page hard copy 
satisfaction survey given out at end 
of each PD workshop, follow-up 
survey sent out via SurveyMonkey 
3-4 weeks after workshop; Pre-K: 
One-page hard copy satisfaction 
survey given out at end of each PD 
workshop; teachers fill out 2-page 
survey at end of teaching artist 
residency, the teaching artist also 
completes an evaluation at the end 
of the residency 
Hard copy satisfaction survey 
handed out at end of each PD 
workshop (results then reviewed 
with presenter); annual survey at 
beginning of year to assess 
interests; annual survey at end of 
year to all workshop participants to 
assess impact workshops have had 
on teaching throughout the year; 
survey given out at the end of each 
semester to PACE teachers; pre- 
and post-tests given to students in 
PACE program to asses gains in 
direct arts knowledge and skills 
Hard copy one-sheet satisfaction 
survey given out at the end of each 
workshop, intern types up a one-
sheet of data and calculates an 
average satisfaction rating; arts-
integration lesson plans and 
artifacts (students’ work) submitted 
by Arts Liaisons based on concepts 
learned in workshops; year-end 
satisfaction survey given to Arts 
Liaisons at end-of-year celebration 
For teachers going through 
“courses” to receive CEU’s, they 
must produce a “learning results 
portfolio,” which showcases how 
they’ve implemented what they 
learned in the workshops and 
includes 3 lessons plans, student 
work from those lessons, 
reflections from both students and 
teachers, and a final reflection; 
track teacher attendance and hours 
in workshops (award teachers 
“Certificate of Study Awards” for 
every 32 hours in two years – 
teachers who reach level 10 are 
“arts integration master teachers” – 
through this program is evaluated 
 3 
 by number of teachers who return 
to workshops over and over); 
satisfaction survey form given out 
to teachers at end of each 
workshop; Arts Education Advisory 
Committee made up of principals 
and teachers provides feedback; 
direct observation at schools 
Technologies 
Utilized for PD 
Evaluation 
Some surveys done on paper 
handed out and collected in-
person, some on SurveyMonkey, 
some forms sent electronically to 
teachers and then mailed or faxed 
back once filled out 
All surveys done on paper, either 
handed out and collected in-person 
or mailed out with self-addressed 
stamped envelopes; data from pre- 
and post-tests administered to 
students in PACE program 
compiled and analyzed via an 
Excel spreadsheet with set 
formulas built by a PhD student, 
data from other surveys not 
compiled or analyzed 
All surveys done on paper and 
collected in hard copy form 
All surveys done on paper and 
collected in hard copy form 
Staff-Identified 
Challenges 
Staff don’t have expertise or time to 
thoroughly evaluate programs, 
while funders want evidence-based 
results 
Teacher attendance at PD 
workshops diminishing due to 
recent changes in testing and 
standards and wide range of PD 
opportunities offered to teachers in 
a variety of subjects (teachers 
overwhelmed); art center staff too 
busy to do thorough evaluation 
Teacher attendance was the 
biggest challenge before switching 
to the ART SMART cohort format 
Money; testing taking up so much 
time and being such a focus; 
constantly offering courses that the 
teachers want to take and getting 
them the very best considering 
financial realities; difficulty in 
developing new local teaching 
artists because you can’t give them 
all of the things they need, such as 
medical insurance and full-time 
employment 
 4 


































ConFABulation Arts Integration Summer Institute Evaluation Thank you for taking the time to fill out the attached pre-institute and post-institute surveys. These surveys are part of a collaborative research project between The Smith Center and the UNLV Greenspun College of Urban Affairs. For their capstone project, four Master’s of Public Administration (MPA) students are working with The Smith Center’s Education & Outreach Department to review and improve evaluation tools for the professional development program. Your participation will assist them in this endeavor. 
 The information gathered in these surveys is for research purposes only. None of the collected data, including your personal information, will be shared or sold in any capacity.  
 UNLV’s MPA students will collect data using the attached survey tools and the collected data will be analyzed on behalf of The Smith Center’s Education & Outreach Department in an aggregated manner.   Again, your participation is vital in order to measure the impact of this program. Please fill out the pre- and post- surveys to the best of your ability. Your privacy is our greatest concern.   Please contact a survey administrator in-person at the institute or at the below email address with any questions or concerns.  
Survey Contact Email: jacobowi@unlv.nevada.edu Rebel Outreach Project (Ricardo Casillas, Chris Helda, Stephanie Hernandez, and Melissa Jacobowitz) 
 
We thank you for your participation! 
Pre-Institute Survey  ConFABulation Arts Integration Summer Institute Evaluation ID# «Unique_ID» 
Name: 
School: 
Professional Email:   
1) What grades do you teach? ___Preschool (ages 3 – 5) ___Elementary (K – 5) ___Junior High/Middle School (6 – 8) ___Counselor ___High School (9 – 12) ___Principal ___District-Level Administrator    
2) What subject(s) do you teach? ___All (generalist – elementary) ___Math ___Science ___English/Language Arts ___Social Studies/History  ___Music ___ELL      ___Physical Education  ___Media Specialist/Librarian ___Dance ___Drama ___ Foreign Language             __Visual Arts ___Other (please specify) _______________________________________________________________________________________________  
3) How many years have you been a professional educator? _____________________________________________________ 
 
4) Have you attended a previous arts integration professional development workshop offered by The 
Smith Center? ____YES  ___NO  
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   STRONGLY  NOT     STRONGLY 
 DISAGREE DISAGREE SURE AGREE  AGREE  
5) Arts integration  1 2 3 4 5 strategies can be  used to meet core  learning objectives.          
6) I can create  1 2  3          4 5 connections between     the arts and core  content areas.  
7) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
8) I currently use arts  1 2 3 4 5 integration strategies in my classroom.   
9) What are you most hoping to gain from the ConFABulation Arts Integration Summer Institute?      
10) How did you hear about the ConFABulation Arts Integration Summer Institute?  ___Co-Worker ___Friend ___Family Member ___Employer  ___Internet ___Other (please specify) ____________________________________________ 
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Post-Institute Survey  ConFABulation Arts Integration Summer Institute Evaluation ID# «Unique_ID» 
Name:  
School:  
Professional Email:   
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   STRONGLY   NOT     STRONGLY
 DISAGREE DISAGREE  SURE AGREE   AGREE  
1) Arts integration  1  2 3 4 5 strategies can be  used to meet core  learning objectives.          
2) I can create  1  2 3          4 5 connections between     the arts and core  content areas.  
3) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
4) I intend to use arts  1 2 3          4 5 integration strategies in my classroom in the future.  
5) The workshops were 1  2  3 4 5 engaging.  
6) The workshops were  1 2 3 4 5 useful.  
7) I would recommend this   1 2 3 4 5 institute to other teachers.  
8) I would attend another  1 2 3 4 5 arts integration workshop in the future.   
 
9) What did you learn that was most valuable?       
 
  
June 7, 2016 Page 1 
10) How could the institute be improved?             
 






























13) What other arts topics would you like to see covered by future professional development workshops? 
June 7, 2016 Page 2 
 
APPENDIX G:  
 





1. What grades 
do you teach?
2. What 
subject(s) do you 
teach?
3. How many years 
have you been a 
professional 
educator?
4. Have you attended 




workshop offered by 
The Smith Center?
5. Arts integration 
strategies can be 
used to meet core 
learning 
objectives.
6. I can create 
connection between
the arts and core 
content areas. 
7. I feel confident 
integrating the 
arts into my 
classroom. 
8. I currently use 
arts integration 
strategies in my 
classroom. 
9. What are you most 




10. How did you hear 
about the ConFABulation 
Arts Integration Summer 
Institute? 








3 No 5 5 4 3
How to effectively 
Incorporate arts  Employer


































































15 No 5 5 3 4
How to implement art 
into my 1st grade  Co‐Worker










17 Elementary Visual Arts 25 No 5 5 5 5 More ideas for 
integrating art to other  Friend









30 No 5 4 4 4
New ideas, methods for 
learning the  arts Co‐Worker



































13 No 4 4 4 4
New Strategies to keep 
students engaged in  Internet







































































25 No 5 5 4 4
More ideas for 
integration of the arts  Co‐Worker
40 Elementary Dance 1 No 5 5 5 5
New 
strategies/frameworks  Employer



























3 No 3 3 2 1
Learn how to connect 
arts to the standards Co‐Worker
























10 Yes 5 5 5 4
Strategies to embed 
daily in my classroom Employer
































































12 No 5 5 4 4
An increased 
knowledge of strategies  Employer
































68 Principal None 18 Yes 5 5 4 N/A
New strategies to share 
with staff Employer































































































































































































99 Elementary Music 19 Yes 5 5 5 5 New ideas and  Co‐Worker








30 No 4 4 3 4
ways to make students 
more engaged and  Co‐Worker
















16 No 5 5 5 3
Having the students 
have fun while learning Other ‐ Pathlure



















































































5 Yes 4 5 4 4
More strategies for 
integrating arts into  Employer





119 Elementary Physical Education 16 No 5 4 4 4 More strategies and 
ideas to implement in  Co‐Worker
120 Elementary Visual Arts 8 No 5 4 5 4 ‐ Other ‐ Pathlure













Middle School Music 9 No 5 5 5 5
New instructional 
strategies to strengthen  Other ‐ Pathlure























1 No 5 4 4 3 ‐ Other ‐ Pathlure
129 High School Social Studies/ 
History





130 Elementary Visual Arts 29 Yes 5 5 5 5 Always open to new  Internet




20 No 5 5 5 5 Loved speech Other ‐ PDE Office
133 High School English/Language 
Arts




















































142 Elementary Music 1 Yes 5 5 5 5
How to include 
academics in my music  Employer
143 Elementary Visual Arts 12 Yes 5 5 5 5 Some new ideas to  Internet
144 Elementary Visual Arts 20 Yes 5 5 5 5 Integration the regular 
curriculum into my art  Co‐Worker














8 No 5 5 5 5
A way to reach all 
learners. Find ways to  Other ‐ PDE Office























195 Principal None 16 No 4 3 3 2 Standards and Arts  Co‐Worker


























































































20 Yes 4 4 4 4 CV's Co‐Worker














































































Middle School Physical Education 32 No 5 5 4 4
Ideas to integrate into 
my health class.  Employer
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1. Arts integration 
strategies can be 
used to meet core 
learning objectives.
2. I can create 
connection 
between the arts 
and core content 
areas. 
3. I feel 
confident 
integrating the 
arts into my 
classroom. 
4. I intend to use 
arts integration 
strategies in my 









7. I would 
recommend this 
institute to other 
teachers. 
8. I would attend 
another arts 
integration 
workshop in the 
future. 
9. What did you learn that was most 
valuable?
10. How could the institute 
be improved?
11.A. What was your 
favorite strategy taught? 11.B. Why?
12. What, if any, follow-up 
assistance is needed for 
you to implement what 
you learned?
13. What other arts topics 
would you like to see covered 
by future professional 
development workshops?











































































































































9 5 4 4 4 5 5 5 5
Poetry in the classroom. Very 
informative workshop. 2 hour sessions. Praise Poetry ‐ Online Support/ References
Classroom management 
strategies. More history.

































































































15 5 5 4 5 5 5 5 5 Poetry Larger rooms!! Poetry! Percussion Instr. Books, Links Drama





































































20 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐














































































































































































31 5 4 4 4 4 4 5 4
There are multiple resources to help 
connect Arts throughout all content  ‐ ‐ ‐ ‐ ‐



































































































































































the Dance to Text. ‐ None More Music.
Page 3
Raw Survey Data for Pre‐Survey















































47 5 5 5 5 5 5 5 5 How to integrate arts into the  ‐ ‐ ‐ ‐ ‐























































‐ ‐ ‐ ‐ ‐







































































































58 5 5 5 5 5 5 5 5 Arts Strategies N/A All   Because they are are useful None Any

































































































































































































































































































































































































































































































































































































































‐ ‐ ‐ ‐ ‐






























103 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐



































































































































































































































































































120 5 5 5 5 4 5 5 5 ‐ Offer more wonderful 
workshops.
Cut Paper I like the material. ‐ Puppets























































































125 5 5 5 5 5 5 5 5 ‐ Having it during the school 
year or at the beginning. Reaching Art  ‐ More PD's like this. Poetry and Technology

































































































































































































































189 5 4 5 4 5 5 5 5 Improv games Able to go to more sessions. Improve   ‐ ‐ ‐














N/A Art ‐ using Pictures ‐ Emails. More mediums, sculpture






















































































































































































‐ ‐ ‐ ‐ ‐














































































They were all very wonderful.  ‐ ‐ ‐ ‐


























































223 5 5 5 5 5 5 5 5
How to integrate art forms to increase 
learning.  ‐ ‐ ‐ ‐ ‐






























226 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐
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1. What grades 
do you teach?
2. What 
subject(s) do you 
teach?
3. How many 












strategies can be 
used to meet 
core learning 
objectives.
6. I can create 
connection 
between the 
arts and core 
content areas. 
7. I feel 
confident 
integrating 
the arts into 
my 
classroom. 





9. What are you most 




10. How did you 













3 No 5 5 4 3
How to effectively 
Incorporate arts  Employer























































Middle School Science 6 Yes 5 5 5 5 New arts integration ideas Employer
13
Junior High/ 




15 No 5 5 3 4
How to implement art into 
my 1st grade classroom Co‐Worker






14 No 5 5 5 5 New approaches and ideas Co‐Worker
17 Elementary Visual Arts 25 No 5 5 5 5 More ideas for integrating 
art to other curriculum Friend









30 No 5 4 4 4
New ideas, methods for 
learning the  arts Co‐Worker



































13 No 4 4 4 4
New Strategies to keep 
students engaged in  Internet







































































25 No 5 5 4 4
More ideas for integration 
of the arts to share at my  Co‐Worker

























3 No 3 3 2 1
Learn how to connect arts 
to the standards Co‐Worker
48 High School Physical Education 27 No 4 4 3 4 New and refreshing ideas  Other ‐ Pathlure
49
Junior High/ 























































































12 No 5 5 4 4
An increased knowledge of 
strategies to add to my  Employer









































































































































30 No 5 5 5 4 New ideas for lesson plans Internet









































2 No 5 4 4 4 Engaging strategies  Co‐Worker





















99 Elementary Music 19 Yes 5 5 5 5 New ideas and strategies Co‐Worker








30 No 4 4 3 4
ways to make students 
more engaged and  Co‐Worker
















16 No 5 5 5 3
Having the students have 
fun while learning Other ‐ Pathlure



















































































5 Yes 4 5 4 4
More strategies for 
integrating arts into  Employer





119 Elementary Physical Education 16 No 5 4 4 4 More strategies and ideas 
to implement in my classes Co‐Worker
120 Elementary Visual Arts 8 No 5 4 5 4 ‐ Other ‐ Pathlure














Middle School Music 9 No 5 5 5 5
New instructional 
strategies to strengthen  Other ‐ Pathlure



















11 No 5 4 4 4 More art strategies Co‐Worker
129 High School Social Studies/ 
History





130 Elementary Visual Arts 29 Yes 5 5 5 5 Always open to new  Internet



















































142 Elementary Music 1 Yes 5 5 5 5
How to include academics 
in my music teaching Employer
143 Elementary Visual Arts 12 Yes 5 5 5 5 Some new ideas to teach Internet














8 No 5 5 5 5
A way to reach all learners. 
Find ways to integrate art.  Other ‐ PDE Office




























































































20 Yes 4 4 4 4 CV's Co‐Worker










































































Middle School Physical Education 32 No 5 5 4 4
Ideas to integrate into my 
health class.  Employer
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arts and core 
content areas. 
































9. What did you learn that was most 
valuable?
10. How could the institute be 
improved?
11.A. What was your 
favorite strategy taught? 11.B. Why?
12. What, if any, follow-
up assistance is needed 
for you to implement 
what you learned?
13. What other arts topics 
would you like to see covered 
by future professional 
development workshops?






































































































































9 5 4 4 4 5 5 5 5
Poetry in the classroom. Very 


































































































15 5 5 4 5 5 5 5 5 Poetry Larger rooms!! Poetry! Percussion Instr. Books, Links Drama



































































20 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐





























































































































































31 5 4 4 4 4 4 5 4
There are multiple resources to help 
connect Arts throughout all content  ‐ ‐ ‐ ‐ ‐




























































































































the Dance to Text. ‐ None More Music.














































47 5 5 5 5 5 5 5 5 How to integrate arts into the  ‐ ‐ ‐ ‐ ‐























































‐ ‐ ‐ ‐ ‐








































































































58 5 5 5 5 5 5 5 5 Arts Strategies N/A All   Because they are  useful None Any
































































































































































































































































































































































































































































































































































































































‐ ‐ ‐ ‐ ‐





























103 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐



































































































































































































































































































120 5 5 5 5 4 5 5 5 ‐ Offer more wonderful 
workshops.
Cut Paper I like the material. ‐ Puppets





















































































125 5 5 5 5 5 5 5 5 ‐ Having it during the school year 
or at the beginning. Reaching Art  ‐ More PD's like this. Poetry and Technology





































































































































































































































189 5 4 5 4 5 5 5 5 Improv games Able to go to more sessions. Improve   ‐ ‐ ‐














N/A Art ‐ using Pictures ‐ Emails. More mediums, sculpture

















































































































































































‐ ‐ ‐ ‐ ‐







































































































































223 5 5 5 5 5 5 5 5
How to integrate art forms to increase 
learning.  ‐ ‐ ‐ ‐ ‐




























226 5 5 5 5 5 5 5 5 ‐ ‐ ‐ ‐ ‐ ‐
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17 5 3 2 2 1
59%
21%
















































































































































4. Have You Attended A 
Previous Arts Integration 
Professional Development 

















































































































10. How Did You Hear About 
The ConFABulation Arts 































































Appendix A: The Smith Center Original Workshop Satisfaction Survey 
Appendix B: The Smith Center Original Follow Up/Impact Survey 
Appendix C: Local Stakeholder Interviews 
1. Rick McEnany - CCSD 
2. Susan DeHart - CCSD 
3. Nevada Arts Council - Maryjane Dorofachuk 
4. Nevada School of the Arts - Shakeh Ghoukasian 
Appendix D: Benchmark Studies & Benchmark Study Matrix 
1. Bree Sargent – Acadia Center for the Arts, Layfayette, LA 
2. Susan Browne – Maui Arts & Cultural Center, Kahului, HI 
3. Charlotte Tabereaux, MSU Riley Center for Education & P.A., Meridian, MS 
4. Benchmark Study Matrix 
Appendix E: Pre-Survey (Original) 
Appendix F: Post-Survey (Original) 
Appendix G:   Raw Survey Data for Pre-Survey 
Appendix H:   Raw Survey Data for Post-Survey 
Appendix I:  Cleaned Survey Data for Pre-Survey 
Appendix J:  Cleaned Survey Data for Post-Survey 
Appendix K:   Pre-Survey Table Data 
Appendix L: Post-Survey Table Data 
Appendix M:   Summary of Comparison for Pre & Post-Surveys 
Appendix N:   Summary of Data Based on Those Who Have Attended Previous Smith Center 
Workshops 
Appendix O:   Summary of Data Based on Grade Ranges Taught 
Appendix P: Summary of Data Based on Length of Service as a Teacher 
Appendix Q:   Word Map for Post-Survey – Question 9 – What was Most Valuable? 
Appendix R:   Word Map for Post-Survey – Question 11 – What was your Favorite Strategy? 
Appendix S: Pre-Survey (Updated for Use with ConFABulation) 
Appendix T: Post-Survey (Updated for Use with ConFABulation) 
Appendix U:   Pre-Survey (Updated for Use with any Workshops) 
Appendix V:   Post-Survey (Updated for Use with any Workshops) 
Appendix W:  Follow-Up Survey 
Appendix X:  Year End Impact Study 
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Disagree Strongly 0 0 0%
Disagree 0 0 0%
Not Sure 3 1 ‐67%
Agree 35 17 ‐51%





Disagree Strongly 0 0 0%
Disagree 0 0 0%
Not Sure 11 0 ‐100%
Agree 43 32 ‐26%
Agree Strongly 100 122 22%
Arts Integration Strategies Can Be Used To Meet Core Learning 
I Can Create Connection Between The Arts And Core Content Areas
0 0 3 35
116















































Disagree Strongly 0 0 0%
Disagree 7 0 ‐100%
Not Sure 27 2 ‐93%
Agree 54 64 19%












































































































Disagree Strongly 3 0 0%
Disagree 18 0 0%
Not Sure 12 2 ‐83%
Agree 56 32 ‐43%
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Elementary 53 38 16%
Junior High/ Middle School 14 19 15%
High School 1 16 88%
Preschool 2 3 20%
Principal 2 1 100%
Assistant Principal 1 1 0%
District‐Level Manager 2 0 3%












All (Generalist ‐ Elementary) 29 32 5%
Visual Arts 14 8 27%
Music 12 1 85%
English/Language Arts 3 6 33%
Social Studies/ History 0 7 100%
Science 2 3 20%
None 4 1 60%
Math 0 4 100%
Physical Education 1 3 50%
Drama 3 0 100%
Dance 1 1 0%




1 2 2 1 2 0
38
19 16

































































1 to 5 20 11 29%
6 to 10 15 12 11%
11 to 15 19 19 0%
16 to 20 6 15 43%
21 to 25 3 9 50%
26 to 30 9 8 6%




12 3 0 2 4 0 1 3 1 6
32













































































































4. Have You Attended A 
Previous Arts Integration 
Professional Development 



















Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 0 0 0% 3 1 ‐67%
Agree 9 7 ‐22% 26 10 ‐62%




























0 0 0 9
66































































Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 2 0 ‐100% 9 0 ‐100%
Agree 10 14 40% 33 18 ‐45%









Disagree Strongly 0 0 0% 0 0 0%
Disagree 1 0 ‐100% 6 0 ‐100%
Not Sure 4 0 ‐100% 23 2 ‐91%
Agree 26 23 ‐12% 28 41 46%









































































Disagree Strongly 0 0 0% 3 0 0%
Disagree 2 0 ‐100% 16 0 ‐100%
Not Sure 3 0 ‐100% 9 2 ‐78%
Agree 23 8 ‐65% 33 24 ‐27%
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All (Generalist ‐ Elementary) 57 4 87%
Visual Arts 14 8 27%
Music 12 1 85%
English/Language Arts 0 9 100%
Social Studies/ History 1 6 71%
Science 0 5 100%
None 0 5 100%
Math 0 4 100%
Physical Education 2 2 0%
Drama 1 2 33%
Dance 1 1 0%
Other 8 11 16%
96 58
91
0 0 5 0 0 0 00
33


































1 to 5 21 10 35%
6 to 10 20 7 48%
11 to 15 25 13 32%
16 to 20 11 10 5%
21 to 25 7 5 17%
26 to 30 9 8 6%
Greater Than 30 3 5 25%
96 58
57








































































































4. Have You Attended A 
Previous Arts Integration 
Professional Development 






No 41 38 4%










Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 2 0 0% 1 1 0%
Agree 16 7 ‐56% 19 10 ‐47%






















































Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 6 0 ‐100% 5 0 ‐100%
Agree 27 20 ‐26% 16 12 ‐25%
Agree Strongly 63 76 21% 37 46 24%
I Can Create Connection Between The Arts And Core Content Areas
Elementary & Preschool ‐ Other Grades ‐
0 0 2 16
78
0 0 0 7
89
0 0 1 19
38























































































































Disagree Strongly 0 0 0% 0 0 0%
Disagree 3 0 ‐100% 4 0 ‐100%
Not Sure 12 0 ‐100% 15 2 ‐87%
Agree 42 40 ‐5% 12 24 100%









Disagree Strongly 2 0 0% 1 0 0%
Disagree 8 0 ‐100% 10 0 ‐100%
Not Sure 7 0 ‐100% 5 2 ‐60%
Agree 40 14 ‐65% 16 18 13%




























































































































APPENDIX P:   
 








































Elementary 38 53 16%
Junior High/ Middle School 13 20 21%
High School 4 13 53%
Preschool 3 2 20%
Principal 0 3 100%
Assistant Principal 0 2 100%
District‐Level Manager 0 2 100%










All (Generalist ‐ Elementary) 29 32 5%
Visual Arts 6 16 45%
Music 5 8 23%
English/Language Arts 4 5 11%
Social Studies/ History 2 5 43%
Science 3 2 20%
None 0 5 100%
Math 2 2 0%
Physical Education 1 3 50%
Drama 3 0 100%
Dance 0 2 100%
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4. Have You Attended A 
Previous Arts Integration 
Professional Development 








No 23 56 40%










Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 1 0 0% 2 1 0%
Agree 12 8 ‐33% 23 9 ‐61%















































0 0 1 12
45
0 0 0 8
50
0 0 2 23
71





























































Disagree Strongly 0 0 0% 0 0 0%
Disagree 0 0 0% 0 0 0%
Not Sure 3 0 ‐100% 8 0 ‐100%
Agree 15 13 ‐13% 28 19 ‐32%









Disagree Strongly 0 0 0% 0 0 0%
Disagree 3 0 ‐100% 4 0 ‐100%
Not Sure 7 0 ‐100% 20 2 ‐90%
Agree 24 26 8% 30 38 27%









































































Disagree Strongly 2 0 0% 1 0 0%
Disagree 6 0 ‐100% 12 0 ‐100%
Not Sure 6 0 ‐100% 6 2 ‐67%
Agree 21 7 ‐67% 35 25 ‐29%



















































































































































APPENDIX Q:   
 
WORD MAP FOR POST-SURVEY – QUESTION 9 – WHAT WAS MOST VALUABLE? 
  

APPENDIX R:   
 







PRE-SURVEY (UPDATED FOR USE WITH CONFABULATION) 
  
Pre-Institute Survey  ConFABulation Arts Integration Summer Institute Evaluation ID#  
Name: 
School: 
Professional Email:   
1)    What grades do you teach? ___Preschool (ages 3 – 5) ___Elementary (K – 5) ___Junior High/Middle School (6 – 8) ___Counselor ___High School (9 – 12) ___Principal/Asst. Principal ___District-Level Administrator ___Admin. Staff   
2) What subject(s) do you teach? ___All (generalist – elementary) ___Dance ___Drama ___English/Language Arts ___Science ___Foreign Language ___Math ___Music  ___Media Specialist/Librarian  ___Special Ed. ___Physical Education ___ELL  ___Visual Arts  ___Social Studies/History ___N/A - Administrator ___Other (please specify) _______________________________________________________________________________________________  
3)   How many years have you been a professional educator?  ___0-5 years ___6-10 years ___11-15 years ___16-20 years ___21-25 years ___26 years or more 
 
4)   Have you attended a previous arts integration professional development workshop offered by The 
Smith Center? ____YES  ___NO  
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   DISAGREE  NOT     AGREE 
 STRONGLY DISAGREE SURE AGREE  STRONGLY  
5) Arts integration  1 2 3 4 5 strategies can be  used to meet core  learning objectives.          
6) I can create  1 2  3          4 5 connections between     the arts and core  content areas.  
7) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
8) I currently use arts  1 2 3 4 5 integration strategies in my classroom.  
9) What are you most hoping to gain from the ConFABulation Arts Integration Summer Institute?  ___Better Understanding of Arts Integration ___Fresh Strategies and Ideas  ___Ways to Reach All Learners  ___Applications for Arts Integration into My Classroom ___ To be More Effective at Engaging My Students  ___Other (please specify) __________________________________________________________________________________________________  
10) How did you hear about the ConFABulation Arts Integration Summer Institute?  ___Co-Worker ___Friend ___Family Member ___Employer  ___Internet ___Other (please specify) ____________________________________________ 
Date Page 1 
APPENDIX T: 
 
































Post-Institute Survey  ConFABulation Arts Integration Summer Institute Evaluation ID#  
Name:  
School:  
Professional Email:   
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   DISAGREE   NOT     AGREE
 STRONGLY DISAGREE  SURE AGREE   STRONGLY  
1) Arts integration  1  2 3 4 5 strategies can be  used to meet core  learning objectives.          
2) I can create  1  2 3          4 5 connections between     the arts and core  content areas.  
3) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
4) I intend to use arts  1 2 3          4 5 integration strategies in my classroom in the future.  
5) The workshops were 1  2  3 4 5 engaging.  
6) The workshops were  1 2 3 4 5 useful.  
7) I would recommend this   1 2 3 4 5 institute to other teachers.  
8) I would attend another  1 2 3 4 5 arts integration workshop in the future.  
 
9) What did you learn that was most valuable? ___Acting Right ___Actor’s Toolbox  ___Cut Paper ___Drama ___ Dance/Motion ___Poetry ___Rhythm  ___Arts Integration in General   ___Other (please specify) __________________________________________________________________________________________________     
 
June 7, 2016 Page 1 
10) How could the institute be improved? ___Longer Classes ___More Classes  ___ Shorter Classes ___More Days of Class  ___ Different Classes ___More/Better Resources ___Nothing, It Was Great!     ___Other (please specify) __________________________________________________________________________________________________        
















13) What other arts topics would you like to see covered by future professional development workshops? 




PRE-SURVEY (UPDATED FOR USE WITH ANY WORKSHOPS) 
  
Pre-Institute Survey  NAME OF WORKSHOP ID#  
Name: 
School: 
Professional Email:   
1)    What grades do you teach? ___Preschool (ages 3 – 5) ___Elementary (K – 5) ___Junior High/Middle School (6 – 8) ___Counselor ___High School (9 – 12) ___Principal/Asst. Principal ___District-Level Administrator ___Admin. Staff   
2) What subject(s) do you teach? ___All (generalist – elementary) ___Dance ___Drama ___English/Language Arts ___Science ___Foreign Language ___Math ___Music  ___Media Specialist/Librarian  ___Special Ed. ___Physical Education ___ELL  ___Visual Arts  ___Social Studies/History ___N/A - Administrator ___Other (please specify) _______________________________________________________________________________________________  
3)   How many years have you been a professional educator?  ___0-5 years ___6-10 years ___11-15 years ___16-20 years ___21-25 years ___26 years or more 
 
4)   Have you attended a previous arts integration professional development workshop offered by The 
Smith Center? ____YES  ___NO  
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   DISAGREE  NOT     AGREE 
 STRONGLY DISAGREE SURE AGREE  STRONGLY  
5) Arts integration  1 2 3 4 5 strategies can be  used to meet core  learning objectives.          
6) I can create  1 2  3          4 5 connections between     the arts and core  content areas.  
7) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
8) I currently use arts  1 2 3 4 5 integration strategies in my classroom.  
9) What are you most hoping to gain from this workshop?      
10) How did you hear about this workshop?  ___Co-Worker ___Friend ___Family Member ___Employer  ___Internet ___Other (please specify) ____________________________________________ 
Date Page 1 
APPENDIX V: 
 
































Post-Institute Survey  NAME OF WORKSHOP ID#  
Name:  
School:  
Professional Email:   
Please circle the number below that most closely corresponds to your feelings about each of the following statements.   DISAGREE   NOT     AGREE
 STRONGLY DISAGREE  SURE AGREE   STRONGLY  
1) Arts integration  1  2 3 4 5 strategies can be  used to meet core  learning objectives.          
2) I can create  1  2 3          4 5 connections between     the arts and core  content areas.  
3) I feel confident  1 2 3 4 5 integrating the arts  into my classroom.  
4) I intend to use arts  1 2 3          4 5 integration strategies in my classroom in the future.  
5) The workshops were 1  2  3 4 5 engaging.  
6) The workshops were  1 2 3 4 5 useful.  
7) I would recommend this   1 2 3 4 5 institute to other teachers.  
8) I would attend another  1 2 3 4 5 arts integration workshop in the future.  
 
9) What did you learn that was most valuable?     
 
DATE Page 1 
10) How could the workshop be improved?              


























13) What other arts topics would you like to see covered by future professional development workshops? 










































YOUR HELP IS NEEDED! 
WHAT’S THIS ABOUT? 
As a participant in a recent professional development program of The Smith Center, you are invited to 
provide information about how you applied what you learned and observations you made regarding the 
impact of this program. The Smith Center provides many professional development opportunities each 
year for teachers and teaching artists. While individual participants and evaluators usually complete 
evaluation forms following these events, little has been done to measure the impact on classroom practice.   
 
HOW YOU CAN HELP 
Completing this brief questionnaire will help us determine how our program’s activities impact 
higher quality arts education programs through professional development.  This information is being 
collected so that we can more accurately report on the impact of our programs and so The Smith 
Center can use the aggregated data to document the impact of federal dollars at the state and 
national level.  The numbers reported should be as accurate as possible, but estimates are 













1. Which school do you currently work in? 
 
 
2. Please estimate the number of students who benefited from your participation in the 
arts-based professional development program: 
 
A.  0-10 
B.  11-20 
C.  21+ 
 
2.  What did you learn as a result of participating in the professional development program? 
 
    A.  I learned about an art form (music, visual arts, dance, theater, etc). 
    B.  I learned about connections between the arts and other areas of the curriculum. 
    C.  I learned new skills to enhance my ability to teach the arts. 
    D.  I learned new skills to enhance my ability to connect/integrate the arts with teaching other 
subjects. 
    E.  I learned new classroom management techniques. 
     F.  Other, please specify: ________________________________________________ 
     G. None of the above. 
 
3.  Participating in the professional development program affected my teaching practice in 
the following ways: (Circle all that apply.) 
 
    A.  I’ve incorporated learning activities from the workshop(s) in my classroom. 
    B.  I’ve adapted learning activities and/or skills learned at the workshop(s) to fit with my 
curriculum. 
    C.  I’ve developed lesson plans of my own based on activities and skills I learned at the 
workshop(s). 
    D. I’ve taught/shared what I learned at the workshop(s) with my colleagues. 
    E.  I joined a committee, organization, etc., to help advance arts education and acquire more 
information. 
     F.  Other, please specify: ________________________________________________ 
     G. None of the above. 
 
4. What did you gain personally from your participation in the professional development 
program? (Circle all that apply.) 
 
A. I was encouraged by others to examine how I teach and to refine my methods. 
B. I gained new self-confidence to use arts-integrated techniques with my students. 
C. I was inspired to be creative and incorporate new strategies. 
D. I felt a renewed excitement for teaching. 
F.  Other, please specify: ________________________________________________ 




5.  After I implemented what I learned, I made the following observations in my students: (Circle 
all that apply.) 
 
A. The integration of the arts with instruction helped students more easily learn content and/or 
skills in other subjects. 
B. Students learned something new about the arts. 
C. Students were more engaged with the materials presented. 
D. Students interacted more positively with one another. 
E. Student behavior and concentration improved. 
F. Students showed increased awareness of other cultures. 
G. Integrating the arts allowed me to reach students with varied learning styles. 
H.  Other, please specify: ________________________________________________ 
I.   None of the above. 
 
6.  How likely are you to share what you learned with other teachers that did not attend? 
 
 1 – Extremely Unlikely  
 2 – Unlikely  
 3 – Neutral  
 4 – Likely   
 5 – Extremely Likely  
 
7.  How likely are you to recommend this professional development workshop to other       
teachers that did not attend? 
 
 1 – Extremely Unlikely   2 – Unlikely   3 – Neutral   4 – Likely   5 – Extremely Likely 
 
8. How often will you use the skills learned at the professional development workshop(s)? 
 
1 – Never   
2 – Almost never  
3 – Occasionally/Sometimes  
4 – Frequently  
5 – Daily  
 
8.  My overall rating of this program, compared to other professional development 
programs, on a scale of 1 to 5, is (Circle one.): 
 
(low)   1  2   3 4   5  (high) 
 
9.  Before this program, I would rate my training in the arts as (Circle one.): 
 





10.  Could The Smith Center provide additional support to help you implement arts 





11.  What grades do you teach? 
 
___Pre-school (ages 3 – 5) ___Elementary (K – 5) ___Junior High/Middle School (6 – 8) 
___Counselor___High School (9 – 12) ___Principal/Asst. Principal ___District-Level 
Administrator ___Admin. Staff 
 
12.  What subject(s) do you teach? 
 
___All (generalist – elementary) ___Dance ___Drama ___English/Language Arts ___Science 
___Foreign Language ___Math ___Music ___Media Specialist/Librarian ___Special Ed. 
___Physical Education ___ELL ___Visual Arts ___Social Studies/History ___N/A - Administrator 
___Other (please specify) _________________________________________________________ 
APPENDIX X: 
 







YOUR HELP IS NEEDED! 
WHAT’S THIS ABOUT? 
As a participant in a recent professional development program of The Smith Center, you are invited to 
provide information about how you applied what you learned and observations you made regarding the 
impact of this program. The Smith Center provides many professional development opportunities each 
year for teachers and teaching artists. While individual participants and evaluators usually complete evalua-
tion forms following these events, little has been done to measure the impact on classroom practice.   
 
HOW YOU CAN HELP 
Completing this brief questionnaire will help us determine how our program’s activities impact high-
er quality arts education programs through professional development.  This information is being 
collected so that we can more accurately report on the impact of our programs and so The Smith 
Center can use the aggregated data to document the impact of federal dollars at the state and nation-







1. Which professional development opportunities did you attend this year? 
 
 
2. Which school do you currently work in? 
 
 
3. Have you changed schools this year? If so, what other schools have you worked in this 
year? 
 
4. How memorable was the professional development workshop(s) you attended, on a 
scale of 1-5, 5 being the most memorable and 1 being the least 
  
 (Not Memorable)    1      2      3     4     5          (Very Memorable) 
5. How likely are you to attend Smith Center professional development workshops next 
year? 
1 – Extremely Unlikely  
2 – Unlikely  
3 – Neutral  
4 – Likely   
5 – Extremely Likely  
 
6. How often are you currently utilizing the skills you learned at the arts-integration profes-
sional development workshop(s)? 
 
1 – Never   
2 – Almost never  
3 – Occasionally/Sometimes  
4 – Frequently  
5 – Daily  
 
7. Do you feel the skills learned at the professional development workshops influenced your 
teaching style? 
1 – not at all influential  
2 – slightly influential  
3 – somewhat influential  
4 – very influential  
5 – extremely influential  
 
8. How likely are you to recommend the professional development workshops to your col-
leges? 
 
1 – Extremely Unlikely  
2 – Unlikely  
3 – Neutral  
4 – Likely   
5 – Extremely Likely  
 
9.  My overall rating of this year’s professional development programs, on a scale of 1 to 5, is 
(Circle one.): 
(low)   1  2   3 4   5  (high) 
 
10.  What grades do you teach? 
___Pre-school (ages 3 – 5) ___Elementary (K – 5) ___Junior High/Middle School (6 – 8) 
___Counselor ___High School (9 – 12) ___Principal/Asst. Principal  
___District-Level Administrator ___Admin. Staff 
 
11.  What subject(s) do you teach? 
___All (generalist – elementary) ___Dance ___Drama ___English/Language Arts ___Science 
___Foreign Language ___Math ___Music ___Media Specialist/Librarian ___Special Ed. 
___Physical Education ___ELL ___Visual Arts ___Social Studies/History ___N/A - Administrator 





































   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
 
   
   
   
   
   
   
   
   
   
 
